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ABSTRACT
The general purpose of this study was to identify some of the 
factors that have influenced students in selected institutions of 
higher education to major in technical agriculture and vocational 
agricultural education. The sample was composed of 1,050 agricultural 
students in sophomore, junior and senior classes at four Louisiana 
colleges of agriculture in 1978.
Fourteen hypotheses related to factors that may influence stu­
dents' occupational choices were listed. These factors included:
1. Grade levels at which students made their first occupational 
choice and areas —  farm, rural nonfarm, etc., where they 
lived.
2. Sex differences, college classifications and occupational 
choices.
3. Occupational choices and places of residence such as farm, 
rural nonfarm, suburban... areas.
4. Students' perceptions of parental community status and 
occupational choice.
5. Parental educational attainment and students' occupational 
choice
6. Parental occupational descriptions and students' occupational 
choices.
7. Parental incomes and students' occupational choices.
8. Parental attitudes toward students' occupational choices.
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9. High school counseling procedures, availability of occupa­
tional information and instruction and students' occupational 
choice.
10. Persons exerting influence on students' vocational choice.
11. Students' experiential impact upon their occupational choices.
12. The influence of students' high school curricula upon occupa­
tional choices.
Data were collected by use of questionnaire and analyzed by chi-square 
and the analysis of variance. The .05 probability level was the minimum 
criterion for rejecting the null hypothesis.
The several home-based factors that were found to influence stu­
dents' occupational choices were: Sex, residential areas, perceptions
of parental community status, paternal educational attainment, parental 
occupations, paternal income, school and community based factors which 
influenced students' occupational choices were counseling, availability 
of occupational information and instruction about occupations. Also 
influential were people around the school and certain ones in the 
community.
The results of this study lead to the conclusions that: (1)
students start making choices of occupations early in their high school 
years; (2) this is a complicated process; and (3) a number of home, 
school and community based factors influence students' occupational 
choices.
CHAPTER I
INTRODUCTION
There comes a time in life when a person must choose a vocation.
Few of the many decisions a person makes during his lifetime have more 
far reaching consequences than the choice of a vocation. This deter­
mines, to a large extent, the location of home and place of work, the 
financial regards, friends and associates, opportunity for advancement 
and many other factors.
People in our country generally attempt to appraise almost any­
thing, even the fine arts, in terms of money. Most people think of work 
in terms of a paycheck. Since World War II, our sense of money values 
has been upset. Workers have had their pay raised. Strikes have been 
settled by increasing wages. Incomes that were high in 1940 now pro­
duce only a comfortable living because living costs have risen higher 
than ever before in history. It is natural to consider pay as a reward 
for work because man must have enough money to buy food, provide shelter, 
and clothing for the family. Money, however, buys goods and services.
It cannot buy love, health, or happiness.
When should occupational choices be made? The time depends upon 
mental maturity and the number of years an individual expects to remain 
in school or college. Maturity and necessity, rather than age, will 
affect the choice of work. Some students become serious about such 
matters earlier than others because they have learned to make the most 
of their opportunities to find an aim in life. As soon as a student
becomes interested in the various ways that people can earn a living, 
it is time for the student to make a tentative choice .^or-himself
Pupils in grade schools often make occupational choices. Occasion­
ally, such an early choice is real, but more often it is colored by 
wishful thinking or offhand advise from relatives and friends. The 
first year in high school, although somewhat early to make a serious 
choice, nevertheless allows for occupational study and plans for making 
the best use of the programs that high school offers.
Researchers in guidance have for a number of years been concerned 
about problems and factors related to vocational choice. They have 
developed and experimented with devices and measuring instruments 
designed to help assess the student's vocational interests, aptitudes, 
and abilities. Having this information, it is assumed that individuals 
will be in a better position to make wise vocational choices.
Colleges of agriculture offer curricula which directly lead to 
three groups of occupations; agricultural production, agri-business, 
and professional agricultural occupations including services as exten­
sion and county agents and teachers of vocational agriculture. The 
degree of interdependence among these groups of occupations is obvious. 
If there are no producers, there is no need for agri-business nor pro­
fessional service workers in agriculture. The support provided by the 
business component of this agricultural triad increases the possibility 
that producers will profit from the industry. And in order that re­
search and the dissemination of knowledge is maintained in a steady 
flow, colleges of agriculture must produce professionals who are quali­
fied and committed to these services.
Because of the tri-dimensional nature of the agricultural college 
curriculum, internal competition for students is always a potential 
likelihood. Prevailing popularity of these groups of agricultural occu­
pations no doubt influences student choices among them at a given mo­
ment. And this popularity fluctuates from one group of occupations to 
another as the internal dynamics of one group surges to balance its 
attractiveness with that of the other two groups. This process of 
balancing has a positive contribution to make to the whole area of 
agriculture. It is a source of internal stimulation which, like the 
"free market-place," challenges all three occupational groups to remain 
sensitive to the need for change, thereby assuring growth in quality, 
competence and relevance.
While there is this dynamic popularity contest going on among the 
three agricultural occupation groups, there might also be certain common 
characteristics which distinguish students who choose one group of occu­
pations from students who select another group. If such characteristics 
exist and can be identified, it would be possible without interferring 
with it, to plan for the results of this dynamic contest even before it 
takes place. Vocational agriculture teachers and county agents seem to 
be influential professional persons helping young people choose agri­
cultural careers. They have an excellent opportunity to assist in the 
recruitment of young people for agriculture because they have more con­
tact with youth who may be potential students, with parents of high 
school students, and know best the school counselors and can inform 
them about the needs of agriculturally trained individuals in tomorrow’s 
society and youth, parents, and other educators need to be assisted in
seeking these opportunities.
With the passage of the Smith-Hughes Act of 1917, a new avenue was 
opened whereby students fourteen years of age and older could study 
vocational agriculture in secondary schools. This was the first attempt 
to teach agriculture as a vocation on a national scale using federal 
funds. This act also implied that public school systems offering voca­
tional agriculture in their curriculum needed personnel who could qual­
ify as teachers in this area. A provision of the Act required that 
schools offering instruction in agriculture "shall provide for directed 
or supervised practice in agriculture, for at least six months per year," 
and that farming is a year-round activity. The school would provide 
such direction or supervision by qualified vocational teachers on a 
12-month basis unless the state board could show that there was a speci­
fied period of time within which students of vocational agriculture had 
no farm activities to be supervised.
Many succeeding acts have implemented and further supported voca­
tional agriculture in the secondary schools. The 1963 Vocational Educa­
tion Act and the 1968 and 1976 Amendments provided still further avenues 
by which the vocational education programs could be expanded and 
improved; among these were the training for occupations in nonfarm 
agriculture.
One of the most urgent needs for further development of vocational 
agriculture is recruiting an adequate number of persons who have the 
ability to become competent instructors. Education has never been and 
never will be any more effective than the teachers composing the instruc­
tional force. The instructor is the key person in the success or
5failure of the program. For many years now, administrators have had to 
"scrape the bottom of the barrel," so to speak, in filling positions in 
vocational agriculture. In many of the states, there has never been 
and does not exist at the present time an adequate supply of qualified 
teachers to fill vacancies occurring each year. This problem is 
critical.
What has caused this critical situation to exist? More than 
likely, several factors have contributed to this problem. Many people 
view farming as a dying industry. With the advent of the new area of 
nonfarm agricultural occupations, this view has little, if any, merit. 
Concepts that vocational agriculture in the secondary schools is a pro­
gram limited to preparation to enter farming as a vocation and that 
vocational agricultural education at the college level prepared students 
only for teaching have limited further advancement.
Opportunities in agriculture have looked all the more discouraging 
to prospective college students because of the great emphasis placed on 
science, mathematics, and engineering. Many colleges have planned their 
curricula with emphasis on the sciences, humanities, and social studies 
for the first two years of study. Many people believe that the limited 
work in agricultural curricula during this period has created a diffi­
cult situation for the student to become oriented to his objectives. 
Still another factor has been that graduates in the field of study have 
had many opportunities for excellent employment in positions other than 
teaching vocational agriculture.
There is increasing national and local concern about the concentra­
tion of people in urban and industrial areas. Problems related to
ecology, crime, dependence, and numerous others associated with over­
population are mounting steadily. Vocational agricultural education 
would tend to reverse the steady flow of people to the already highly 
concentrated areas. In our educational system, this would necessitate 
more vocational agriculture teachers.
Bender (61) reported some significant statistics on the national 
shortage of vocational agriculture teachers. One of the most far- 
reaching problems nationally for agricultural education has been the 
tremendous shortage of teachers of vocational agriculture. The total 
number of teachers being qualified has actually remained fairly con­
stant during the past several years; however, the number of positions 
has been increasing steadily. The increase has been primarily in 
special nonfarm production programs. As of June 30, 1976, there were 
12,482 teachers of vocational agriculture including 558 who serve as 
full-time adult teachers. There has been an increase in the number of 
multiple teacher programs; however, approximately one-half of the teach­
ers serve in a single teacher department.
There were 1,697 teachers as of July 1, 1976 qualified with 1,043 
or 61.6 percent assuming teaching positions in vocational agriculture. 
This percentage of placement has remained fairly stable in the last 
several years. A total of 214 more teachers were needed at the begin­
ning of the 1976-77 school year. As a result, 131 schools could not 
provide programs of vocational agriculture because of the teacher 
shortage.
In addition to teaching, agricultural education graduates have 
many opportunities for employment in agricultural related occupations.
Some return to farming and others pursue graduate work.
Craig (35) reported from his national study on the supply and de­
mand for teachers of vocational agriculture that the number of students 
in the colleges of agriculture in the United States has increased from 
approximately 52,000 to 89,000 in the past seven years while the number 
of teachers being prepared has remained at 1,600 to 1,700. This appears 
to 'be due to the fact that the increased enrollment in our colleges of 
agriculture has included more females and more students from the urban 
areas who do not have a background of sufficient agricultural experience 
which is one of the basic requirements in teaching.
Another discouraging aspect relating to the supply of teachers is 
that for the 1976-77 school year, 554 of the teachers were on temporary 
or emergency certificates. Most of these teachers have been graduates 
from other departments in the colleges of agriculture without the regu­
lar professional preparation for teaching. In some states prospective 
teachers have been recruited from business and industry on the basis of 
the experience they had in the taxonomy area in which they are needed 
to teach regardless of their college preparation. Attention is given 
to the ability to work with people and the interest of the prospective 
teacher in becoming temporarily certified to teach which necessitates 
some professional preparation including an intensive in-service program. 
This program has resulted in securing some very capable people in teach­
ing. However, it appears that the best preparation of teachers includes 
practical experience in their teaching field, knowledge and skill in 
technical subject matter, general education, and professional expertise 
in teaching.
STATEMENT OF THE PROBLEM
This study is designed to identify some of the factors that have 
influenced students in selected institutions of higher education in 
Louisiana to enroll in the technical agriculture and agricultural edu­
cation curricula.
SIGNIFICANCE OF THE STUDY
The results of this study should be useful to parents in advising 
students about the subjects they should take in high school in order to 
make preliminary preparation for higher education. The study should 
also serve as a reference for counselors and teachers as they assist 
students in making occupational choices.
Designers of instructional programs for agricultural colleges 
should find the results of this study useful as they anticipate the types 
of students for which they are planning and project enrollments in the 
various components of the agricultural curriculum.
Those who project manpower needs for the agricultural occupations 
and people who recruit staff for such occupations will be able to use 
the results of this study as a basis for developing expectations of 
available personnel.
LIMITATIONS
This study is limited to students enrolled in the College of Agri­
culture at Louisiana State University, Baton Rouge, Louisiana Tech Uni­
versity, Ruston, Southern University, Baton Rouge, and the University 
of Southwestern Louisiana, Lafayette during the Fall and Spring Semes­
ters, 1977-78. Students weire enrolled full-time and in pursuit of a
bachelor's degree in agriculture. The population included sophomores, 
juniors, and seniors.
HYPOTHESES
In early years, most students in colleges of agriculture majored 
in vocational agriculture. In the last decade, there has been a shift 
from vocational agriculture to technical agriculture. Many factors have 
contributed to this shift in agricultural occupation choices.
On the basis of these observations, the following hypotheses are 
proposed for test:
1. There are no significant differences in the grade levels when 
occupational choices are first made by students from the rural 
nonfarm, the suburban, and urban areas.
2. There are no significant differences in students' occupational
choices among the sophomore, junior, and senior students; and
among the male and female students.
3. There are no significant differences in students' occupational
choices among students reared on the farm, from the rural non­
farm, in the suburban, or in urban areas.
4. There are no significant differences in students' occupational
choices among students who perceive their parents’ status in 
the community as important or unimportant.
5. There are no significant differences in students' occupational 
choices among students whose parents have different levels of 
educational attainment.
6. There are no significant differences in students' occupational 
choices among students whose parents have different occupations.
7. There are no significant differences in students' occupational 
choices among students whose parents have different income 
levels.
8. There are no significant differences in students' occupational
choices among students whose parents or guardians have either
encouraging or discouraging attitudes toward students' occupa­
tional choice.
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9. There are no significant differences among students in the 
sophomore, junior, and senior classification in counseling 
procedures for occupational choices; availability of informa­
tion about vocational choices; and availability of organized 
instruction in the students1 occupational choices.
10. There are no significant differences among vocational agri­
culture majors and technical agriculture majors in the impor­
tance of discussing course choices with parents, teachers, 
principals, guidance counselors, other relatives, classmates, 
vocational agriculture teachers, county agents, and others.
11. There are no significant differences among vocational agricul­
ture majors and technical agriculture majors in the degree of 
influence exerted by the local vocational agriculture teacher, 
or other high school teachers, parents, other relatives, 
fellow high school students, fellow college students, college 
instructors, high school counselors, local farmers, or adults 
in the home community on students’ occupational choices.
12. There are no significant differences among vocational agricul­
ture majors and technical agriculture majors in the influence 
exerted by the students' own experiences in vocational agri­
culture; extended conferences with agricultural teachers; 
observation at events (fairs and expositions); brochures and 
bulletins; college teachers other than agricultural education; 
agricultural education in college; mass media: television, 
newspapers, radio, etc.; or supervisors and officials in voca­
tional agriculture, upon students in making their final deci­
sion to choose agriculture as a career.
13. There are no significant differences in the degree to which 
the high school curricula followed by students to prepare them 
for the chosen major among vocational agriculture majors and 
technical agriculture majors.
14. There are no significant differences in the grade level when 
final occupational choices were made among vocational agricul­
ture majors and technical agriculture majors.
SOURCE OF DATA
A random sample of 1,050 agricultural students was selected to 
participate in this study from the four Louisiana institutions which 
offer training in both vocational agricultural education and technical 
agriculture. The population of the College of Agriculture at Louisiana
11
Tech University, the University of Southwestern Louisiana, Southern 
University, and Louisiana State University totaled 1,716 undergraduate 
students at the time when this study was conducted. The sample repre­
sented 61 percent of this overall student population. A total of 646 us­
able survey instruments were received (return rate = 62 percent). The 
646 respondents included in this study represent 38 percent of the mem­
bership of the colleges of agriculture at the four institutions.
Permission to conduct the study was granted by the deans of the 
colleges of agriculture of the four participating schools. Departmental 
chairpersons were instrumental in providing assistance in locating stu­
dents and collecting the survey instruments.
DATA COLLECTION AND ANALYSIS PROCEDURES
Questionnaires were distributed over a three-month period (November, 
1977; December, 1977; and January, 1978) to the selected students along 
with a cover letter explaining the purpose of the study. The ques­
tionnaire (Appendix C) included items with which the students were 
requested to identify those individuals or factors which may have 
influenced them to select either vocational agricultural education or 
the technical agricultural occupations as a vocational choice; and to 
indicate the extent or degree to which these factors or persons influ­
enced the student's choice.
The questionnaires were edited, coded, and key-punched for computer 
tabulation and analysis. Data were analyzed by computing frequencies
and percentages. Hypotheses proposed were tested by computing Chi- 
2
square (X ) and/or Analysis of Variance. The null hypotheses were
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rejected if the computed X or F statistics yielded a value whose 
associated probability of occurrence under the null hypothesis was less 
than .05 (level of significance).
A statistical computer software package, the Statistical Analysis 
System (SAS), was utilized for all statistical computations.
DEFINITION OF TERMS
1. Technical Agricultural Curricula - Academic programs that 
specifically prepare one for a career in agriculture. (Non­
teaching professions in agriculture.) The academic programs 
offered at Louisiana State University, Louisiana Tech Univer­
sity, Southern University, and the University of Southwestern 
University in the Colleges of Agriculture are so designated: 
Agricultural Economics, Agri-business, Agronomy, Animal 
Science, Dairy Science, Agricultural Engineering, Horticul­
ture, and Pre-Veterinary Medicine.
2. Vocational Agricultural Education Curriculum - Academic pro­
gram designed to meet the needs of students desiring a well- 
balanced preparation for teaching and supervising vocational 
agriculture in secondary schools. Broad general training is 
provided in plant and animal studies, agricultural economics, 
agricultural engineering and farm mechanics, and agri-business. 
Professional training for teaching is given through courses in 
methods and techniques of training youth and adults in 
agriculture.
3. Occupational Choice - A decision made by an individual to
obtain the basic education, vocational training and experience 
required to attain the occupational objective.
Vocational Education - That part of the experience of an 
individual whereby he learns to successfully carry on a gain­
ful occupation.
2
Chi-square (X ) - A useful method for comparing experimentally
obtained results to those theoretically expected on some
hypotheses. The equation is;
2 2 
X = £ (f - f ) o e
f
e
in which f is the frequency of occurrence, and f is the o e
expected frequency of some hypothesis. The more closely the 
observed results approximate the smaller the chi-square value, 
and the closer is the agreement between the observed date and 
the hypothesis being tested.
An Analysis of Variance - A systematic method of partitioning 
a total sum of squares into two or more components, each of 
which is associated with recognized sources of variation.
SAS (Statistical Analysis System - An integrated system for 
data management and statistical analysis. By combining 
statistical versatility with extensive capabilities for data 
manipulation and report writing, SAS gives a total system to 
help solve computer problems.
Coefficient of Contingency (C) - A measure of correlation when 
each of the two variables under study have been classified 
into two or more categories.
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Both and X depend upon a comparison of observed and expected 
frequencies in the cells of a contingency table, and the one coeffi­
cient may be derived directly from the other. The size of C depends 
upon the extent to which the observed frequencies depart from their 
"chance" values. yields an index of correlation which under certain 
conditions is a good estimate of r. Chi-square, on the other hand, pro­
vides a measure of the probability of association —  of the existence of
relation —  but gives no quantitative measure of its size. C bears the
2
following relationship to X :
C = / X2
N + X2
CHAPTER II
REVIEW OF RELATED LITERATURE 
It is the purpose of this chapter to present a review of selected 
literature which is concerned directly, or indirectly, with factors 
similar to those of this study. Those which are included have been 
reviewed because they lay the foundation of research dealing with 
characteristics of youth and factors associated with their educational 
plans and vocational choices. The sources of materials found useful 
in this study were books, periodicals, and unpublished materials.
The objectives which served as guidelines in this review of re­
search related to occupational choices of youth were: (1) to develop
an understanding of the implications of previous research; (2) to 
provide for a logical organization of this study; (3) to secure ideas 
for designing an inventory; and (4) to establish criteria for vali­
dating the findings of this research.
The choice of an occupation and decision to obtain the education 
necessary for fulfilling a person's occupational objectives are among 
the most important decisions in the life of an individual. The impor­
tance of vocational achievement in American culture was aptly described 
by Stubbin (116:333).
In our culture, one of the most distinguishing features 
of the individual in his occupation, vocational achieve­
ment is one of the main roads leading to the attainment 
of self-esteem and the respect of one's fellows. Be­
cause of its tremendous emotional significance of the 
individual, vocational satisfaction ranks very high in 
the hierarchy of goods.
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From the beginning of time, societies have often been concerned 
with their youth. Burchinal et al. (123:1) emphasize the importance 
of this concern when they say:
Youth are the most precious asset in any community.
They represent the future of our communities, states, 
and nations. Maximum development and utilization of 
their potentials represent a challenge in the educa­
tional and vocational counseling fields.
Educators and others concerned with youth have a responsibility 
for helping youth move easily, quickly, and surely into occupations 
where each can make his contributions to society and achieve the 
greatest sense of personal satisfaction. But successful entry into 
a useful and enjoyable occupation is not always accomplished with 
ease. Haller et al. (39:21) point out that the act is a part of a 
larger system of influences which includes: (1) occupation decision;
(2) the changing occupations in a changing society; (3) the immediate 
situation of youth, including available facilities and the expecta­
tions of others; (4) the youth's life decisions in areas other than 
occupations; and (5) the youth personality. They also stated that the 
ties between occupations and education are becoming increasingly close 
and that youth who aspire to high-level occupations must go to 
college if they are to attain them.
I. Vocational Choice Theories
In recent years, some interesting theories regarding vocational 
choices have been proposed. Ginzberg (9:56-60) and associates divided 
occupational decision-making into three periods: the period of
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fantasy choice, the period of tentative choice, and the period of 
realistic choice. Also, three principles were associated with these 
choices: (1) occupational choice is a process extending over a mini­
mum of six to seven years, (2) the process of decision-making is 
irreversible, and (3) vocational choice is a compromise between 
aspiration and reality.
Hoppock (17:90) reports that it has been suggested, especially 
by psycho-analysts, that occupational choice can be understood only 
through a theory that explains the individual behavior process in 
terms of unconscious forces.
The problem becomes more complex when consideration is given to 
the fact that not only can an individual find expression for a parti­
cular impulse in a large number of different occupations, but there 
are striking differences in the emotional make-up of members of the 
same occupation.
Ginzberg et al. (9:309) conducted a study of the determinants of 
occupational choice which was the outgrowth of several years of re­
search in occupational choice at Columbia University. The following 
is taken from their work concerning the problem of choice:
In modern society practically every individual, 
surely every male and an increasing number of 
females, must choose an occupation. In fact, most 
individuals confront the problem at least twice: 
once for themselves and again as parents for their 
children. Some persons such as teachers, psycholo­
gists and counselors, deal with the problem inter­
mittently or constantly as an essential part of 
their daily work.
The term "vocational choice" is an inclusive description of the 
processes involving the selection of an occupation and formulation of
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plans to pursue the necessary education for attainment of this voca­
tional objective.
Super and Overstreet (28:141) suggested that vocational choices 
occur as a developmental process over a span of time in the life of an 
individual.
Vocational choice is seen as a process, extending 
over a period of time. It is a sequence of lesser 
decisions as to the level toward which to strive, 
some of the decisions as to the field in which to 
work, which brings about a progressive reduction of 
the number of alternatives open to the chooser.
The vocational developmental tasks can be classified 
according to life stages, each life stage confront­
ing the individual with some new developmental tasks 
peculiar to that stage.
A. Occupational Choice Process
There are many factors that determine a person's occupational 
choice. Following are some that tend to influence the occupational 
choices reported by Ginzberg (89:248-253):
1. As children grow up they tend to change their occupa­
tional choices; fantasy choices recede as the child 
matures intellectually and emotionally.
2. Realistic choices tend to be made in college rather than 
in high school.
3. It is more difficult for an individual to determine a 
choice in a period of business depression than in a 
period of prosperity.
4. Differences in intelligence introduce a considerable 
variation in choice behavior that is typical for different 
age groups.
5. Interests which have a direct bearing on vocational choice 
do not become stabilized before the age of fourteen.
6. Basic interests show a remarkable stability from the age 
of fifteen on, whereas, specific interests become stable 
only after twenty-five.
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7. Students do not change their interests with changes in 
the grades which they receive in school.
8. Students with superior intelligence reach a definite 
occupational choice earlier than the average.
9. The range of vocational choice is more limited in the 
case of girls than boys.
Brewer (2:9) leads us to believe that the relationship which exists 
between education and work is an intimate one, since school work should 
make later occupational life more effective, and civic homemaking prob­
lems depend for their solution on increased intelligence on the part 
of all workers.
Blau (64:532) analyzed vocational choice in terms of four charac­
teristics of an occupation: formal demands, technical requirements,
social requirements, and rewards; and four corresponding character­
istics of an individual: knowledge of the vocation, technical qualifi­
cations, social role qualifications, and reward hierarchy. These 
theories together with others have generated considerable interest 
and research pertaining to vocational choice and related factors.
Some researchers, namely, Ginzberg et al. (9:91); Super (27:185- 
190), and Beitin (59) have reasoned that the occupational choice pro­
cess is developmental and logical in nature and extends over a period 
of time. Both approaches were reviewed for an understanding of each 
respective viewpoint.
Ginzberg et al. (9:91) tend to discount the "accident theory" in 
favor of a logical developmental process. They concluded that occupa­
tional choice processes take place over a minimum of six or seven years 
and more typically, over ten years.
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Ginzberg (89:493) further analyzed the periods of occupational 
choice behavior to determine the stages existing in each period of 
development.
We discerned four stages within the tentative period 
and three stages within the period of realistic choices.
The first stage in the tentative period was called the 
interest stage because tentative choices made at this 
time are based almost exclusively on interests. Next, 
the adolescent takes into consideration his capacities 
and later his values —  the next two stages —  looking
forward to college or a job. The realistic period be­
gins with the exploration stage, during which the 
individual seeks for the last time to acquaint himself 
with his alternatives. This is followed by the crystal­
lization state during which he delimits it.
Ginzberg (89:493) explained the general theory of occupational
choice, developed by himself and associates by explaining the manner
in which occupational choices are finalized. It was emphasized that
once these choices are made, they are to some extent unalterable, and
that a certain degree of compromise is necessary for realistic
decision-making.
The second element of our theory, the irreversibility 
of the choice process, grows out of the reality of 
pressures which introduce major obstacles to altera­
tions in plans...
Our third contention, that every occupational choice 
is of necessity of compromise, reflects the fact that 
the individual tries to choose a career in which he 
can make as much as possible of his interests and capac­
ities in a manner that will satisfy as many of his values 
and goals as possible.
An exception to the irrevocable nature of the occupational choice 
was suggested by Hoppock (17:112) in his "composite theory." His 
theory was: occupational choice is always subject to change when we
believe that a change will better meet our needs. The basic premise
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upon which Hoppock (17:111-112) based his composite theory was individ­
ual needs. He related that, "occupations are chosen to meet needs.
The occupation that we choose is the one that we believe will best 
meet the needs that most concern us." A similar approach was used by 
Small (114:95-96), and Brill (3).
B. Age at Which Vocational Choices Occur
The age at which vocational choices occur is of significant 
importance to educators from the standpoint of providing vocational 
guidance and occupational information to permit the development of 
realistic occupational choices. Vocational choice processes have been 
shown to be a continuously revised series of decisions throughout an 
extended period of time. In reality this choice process begins at 
birth, reaches a peak of activity during adolescence, tapers off as 
one enters retirement, and terminates only with complete disability or 
death.
A model was developed by Super (27:40-41) which provides a frame­
work by understanding the behavior patterns which are characteristics 
of the vocational life stages.
Vocational Life Stages Proposed by Super
1. Growth Stage (Birth - 14 years of age)
A self-concept is developed in this stage through 
identification with key figures in the family and 
in the school. The growth stage is characterized 
by three substages:
a< Fantasy (Age 4 - 1 0  years of age) Needs are 
dominant; role-playing is important.
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b. Interest (Age 11 - 12 years of age) Likes are the
major determinant of aspirations and activities.
c. Capacity (Age 13 - 14 years of age) Abilities are
given more weight, and job requirements (including
training) are considered.
2. Exploration Stage (Age 15 - 24 years of age)
Self-examination, role tryouts, and occupational 
exploration take place in school, leisure activities, 
and part-time work. This stage is terminated after 
the finding of a suitable occupation. Substages of 
the exploration stages are:
a. Tentative (Age 15 - 19) Tentative choices are
made and tried out in fantasy, discussion, courses,
and work.
b. Transition (Age 18 - 21) Reality consideration are
given more weight as the youth enters a labor market 
or professional training and attempts to implement a 
self-concept.
c. Trial (Age 22 - 24) During this period, one or more 
beginning jobs are tried to determine suitability.
3. Establishment Stage (Age 25 - 44 years of age)
The productive years are characterized by efforts to 
become established in an appropriate field. There may 
be limited shifting in the early periods of the estab­
lishment stage.
Substages of this stage are:
a. Trial (Age 25 - 30) A limited amount of shifting 
may occur to allow for adjustment within a kind of 
work or between unrelated jobs.
b. Stabilization (Age 31 - 44) As the career pattern
becomes clear, effort is put forth to stabilize, to 
make a secure place in this world of work. For most 
persons, these are the creative years.
4. Maintenance Stage (Age 45 - 60 years of age)
Having made a place in the world of work, the concern 
is now to hold it. Little new ground is broken, but 
there is continuation along established lives.
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5. Decline Stage (Age 65 and older)
As physical and mental powers decline, work activity 
changes and in due course ceases. New roles must be 
developed, first, that of selective participant, and 
then, that of observer rather than participant. The 
substages of this life stage are:
a. Deceleration (Age 65 - 70 years) At this period 
of time, the pace of work slackens, duties are 
shifted, or the nature of the work is changed to 
suit declining capacities. Many men find part- 
time jobs to replace their full-time occupations.
b. Retirement (Age 71 and older) As with all the 
specified age limits, there are great variations 
from person to person. But, complete cessation of 
occupations comes for all in due course —  to some 
easily and pleasantly, to others with difficulty 
and disappointment, and to some only with death.
The majority of data available tends to support the model proposed 
by Super. It must be understood that considerable variation exists in 
the normal developmental behavior, consequently, behavior which does 
not follow the proposed model may not necessarily be abnormal for 
individuals having different characteristics from those described.
It was concluded by most research reviewed that occupational 
information could be of significant value to youth undergoing voca­
tional choices. If this information is to be of any value, it should 
be provided at an age when impressions are being established and deci­
sions are being finalized. It was concluded by Super and Overstreet 
(28), Duncan (83:36), Kaplan (100:132), and Cox et al. (78:30-31), 
that an introduction to the world of work should not come later than
the ninth grade level and that perhaps occupational information should 
be initiated in elementary and junior high school program.
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II. Characteristics of Farm Youth
An analysis of farm youth relative to their occupational choices 
and educational plans is revealing.
In a study of occupational plans of high school seniors from farm 
and nonfarm homes, Slocum (52) found regarding education plans, that 
there was a somewhat greater tendency for seniors from urban areas than 
those from rural areas to plan on immediate college entrance. Nearly 
all seniors who planned to attend college considered themselves to be 
average or above average students, and eight out of ten indicated that 
the most important reason for attending college was occupational pref­
erence .
Edlefson and Crowe (36) found that youth lived on farms preferred 
a type of work involving things while those living in towns or cities 
preferred types of work involving people.
Burchinal al. (33) carry this comparison of farm and nonfarm 
youths further and state that studies, with but one exception, show 
that farm or rural youth have lower levels of occupational and educa­
tional aspiration than urban youth.
A rural youth by Youmans (120) adds to existing evidence that 
differences in socio-economic status groups made better use of oppor­
tunities than did those from lower socio-economic status groups. The 
home, school, and community tended to reinforce this system of privilege. 
He also concluded that a high percentage of rural youth could be influ­
enced to obtain the benefits of at least a high school education if:
(1) parents and youths had a more favorable attitude concerning the 
value of formal education; (2) youths could be relieved of some unpaid
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work at home; (3) the community could provide more part-time paid work 
for students during the school term; (4) school personnel would assist 
lower socio-economic status youths in finding acceptable roles in extra­
curricular activities; and (5) teachers would deliverately encourage 
youth to remain in school.
Haller (94) found that farm boys in the final year of high school 
who intend to farm, plan to attend college less frequently than those 
who do not plan to farm. But, he concluded that this did not neces­
sarily mean that planning to farm directly influenced college plans.
There is considerable evidence that each of these variables —  is 
related to intelligence. While there is conflicting evidence, most 
studies indicate that the more intelligent farm boys tend to leave the 
farm to enter nonfarm occupation. However, Kahl (99:186-203) states 
that the more intelligent persons are disprQportionately represented 
among those planning to attend college. By influence, one could assume 
that planning to farm does not inhibit the desire to attend college, 
but that both are due to low intelligence.
In a study of farm youth in Michigan, Deyoe (79:9-12) found 
factors such as number of years of vocational agriculture taken by the 
student, the quality of the home farm, recency of leaving high school, 
and the degree of participation in the work of the home farm as being 
associated with the student's likelihood of farming.
A. Characteristics of Youth Enrolled in Agricultural Curricula
More recently, some studies have focused attention on the charac­
teristics of youth who enroll in an agriculture curriculum in college.
26
In 1958, Powers (133:64) found that approximately 20 percent of 
the former students who had been enrolled in agricultural curricula 
indicated that they had decided to enter their present occupation prior 
to enrolling in college. Replies reported by 509 alumni were grouped 
by frequency of reporting as follows: prior to entering college, after
military service, during fourth year in college, during the first, 
second and third year in college, immediately after college graduation 
and other reasons.
Rhea (134:122) has reported that one of every three students 
entered an agricultural curricula after previous college work else­
where and one out of five transferred to an agricultural curricula from 
some other division in the college. The proportion of farm reared 
graduates in the agricultural curricul varied from a low of 24 percent 
in forestry to high of 86 percent in agricultural education.
In a study at Ohio State University in 1960, Lethold, Phillips, 
Rothert and Wells (132) found that 34 percent of the students enrolled 
in agricultural curricula had changed majors at least once. More than 
one-third of those changing their major had to take additional course 
work. Approximately 60 percent of the students had chosen a career 
and about one-third of the group had decided on a curriculum prior to 
entering college.
In comparing farm reared students with nonfarm students, the 
following differences were noted: farm reared students made signifi­
cantly higher grades than nonfarm students as determined by the cumula­
tive grade point of agricultural students; nonfarm students more often 
chose a career in educational work than did nonfarm students. A greater
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proportion of farm reared students chose agricultural education, agri­
cultural engineering, and dairy science than did nonfarm students. 
Further findings indicated that a higher proportion of nonfarm students 
chose a major in animal science, dairy technology, zoology, and ento­
mology than did farm reared students.
Farm reared students were in general more familiar with the oppor­
tunities in agriculture and agricultural curricula than were nonfarm 
students as entering freshmen; both farm reared and nonfarm reared 
students usually enrolled in the majors they were most familiar with 
as entering freshmen; nonfarm students were slightly more satisfied 
with their current major than were farm reared students.
III. Factors Influencing Vocation
A knowledge of the extent to which certain factors influence 
vocational choices of students is needed if one is to make an honest 
appraisal of the vocational choice process of youth. Several studies 
conducted have indicated that certain environmental factors consist­
ently show a positive relationship to the vocational choices of young 
people. Looney (131:88) selected six areas which were assumed likely 
to contribute to the making of vocational decisions. These areas are: 
(1) home and family experience; (2) community experiences, other than 
recognized vocational guidance; (3) work experience; (4) elegibility 
for military service; and (5) other forces. A positive relationship 
was established with all variables except eligibility for military 
service, which appeared to be virtually non-existent.
Haller et^  al. (39:4-5) identified five factors influencing occupa­
tional choice. These include:
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1. The youth's occupational decisions and concerns, including 
interest in the future, occupational aspirations level, 
and specific occupational choices.
2. Changes in occupations themselves, including new dutues 
for old occupations, close dependence of occupations on 
formal education, obsolescence, a general rise in the 
skills required for most occupations, and the increasing 
supply of trained people.
3. The immediate situation of the youth, including his physi­
cal facilities, namely, the expectations of others such as 
parents, teachers, counselors, the dominant culture which 
influences his own self-conceptions and sometimes affect 
his actual job chances, and the accessibility and quality 
of schools and his financial resources.
4. Other life decisions, including education, marriage, and 
preferred residence.
5. The youth's personality, including his measured intelli­
gence, his conception of his ability, his occupational 
self-conceptions and his conception of behavior appropri­
ate to his sex.
The interaction of these five factors creates a rather complex 
process of choosing an occupation. This is a most important and diffi­
cult task which must be accomplished by most young persons as they 
proceed through high school years. According to Haller ejt al. (39:5), 
the five factors mentioned are in delicate but moving balance. A 
change in one variable eventually causes shift in other factors —  some 
small, others large —  which in turn causes the student to reevaluate 
his occupational choices. Strong (115:336) has indicated similar 
conclusions.
Factors influencing educational choices were investigated by 
Slocum (113:276). Primary factors selected were investigated were 
school influence, economic influence, and family educational values.
A significantly positive relationship to educational aspirations of the 
students surveyed existed for all categories except that no significant
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difference could be found between farm and nonfarm students on any 
indicator interest in school.
Siemens and Jackson (49:42) have suggested that there are four 
major factors which influence a student in the fulfillment of the 
youth’s educational and occupational plans. The factors "... (1) the 
student's innate ability, (2) the financing of an extended period of 
training, (3) the motivation of the student, and (4) the social accept­
ance of such training on the part of the student's elders and peers." 
Findings by Curtis (126:28) indicated that in general family related 
factors exceeded the importance of the school related factors in their 
influences upon educational and occupational choices of high school 
students.
It has been determined by the majority of sources reviewed that 
reference grups influencing vocational choices of students were gener­
ally group, peer group, persons in the occupations, and school person­
nel. Researchers reporting their findings included Sain (136), Elias 
(37:41), Haller e_t al. (39:9-11), Curtis (126:12-13), Slocum (52), and 
Peters (108-430). It was generally concluded by the sources mentioned 
that in the family reference group, the mother exerted more influence 
in educational choices, whereas the father usually was more responsible 
for influencing the occupational choices of students. Endicott (86: 
99-100) stated that a very important factor in the vocational choices 
of boys seems to be the influence of successful persons actually engaged 
in that type of work. Haller and Butterworth (94:291) concluded that 
peer interaction influences occupational and educational aspiration of 
adolescent boys.
Bentley (61:153-154) designed a study to investigate the influence 
of selected factors on the vocational choices of freshmen agriculture 
college students in seven mid-western universities during the 1961-62 
academic school year. Participating universities were Purdue, Ohio 
State, Minnesota, Missouri, Kansas State, Wisconsin, and Kentucky. 
Findings of this study regarding the amount of influence selected 
factors had on agriculture college freshmen with respect to (1) their 
choice of agriculture as a career, (2) their choice of a field of 
specialization in agriculture, and (3) the factors they believed to be 
most important in a job, may be summarized as follows:
1. In general, factors influencing most agriculture freshmen 
with respect to their choice of agriculture as a career, 
likewise influenced most students with respect to their 
choice of a field of specialization in agriculture.
2. Persons influencing the largest percentage of freshmen 
were fathers, mothers, teachers of agriculture, and 
friends.
3. Significantly more freshmen were influenced by teachers 
of agriculture than by any other professional person.
4. In general, the more experience agriculture college freshmen 
have had in vocational agriculture, FFA and 4-H Club, the 
more influence they attributed to teachers of vocational 
agriculture, FFA and 4-H Club.
5. Opportunity factors selected by more than forty percent 
of the freshmen as one of the five most important factors 
in a job, in order of importance are as follows: "to earn 
money," "to use your own ideas," "for continuous employ­
ment," "to be your own boss," "to do a variety of work,"
"to do good for others," and "for advancement."
6. Very few freshmen indicated that fame, clean working condi­
tions, prestige, travel, and positions of authority were 
among the five most important factors in a job.
7. There was a strong tendency for freshmen to agree with the 
opportunity factors selected as most and least important in 
a job.
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Personal Related Factors
There are many factors that influence educational and occupational 
aspirations and expectations. The family and school influences which 
have been presented are extremely important, but there are other factors 
which also have bearing on educational and vocational choices. Some of 
these factors may stem either directly or indirectly from the home and 
school environmental circumstances. The related materials, pertinent 
to the personal factors which were presented in this division, are the 
peer group factors; the individual's perception of his mental, physical, 
and financial capabilities; the persons influencing his educational and 
occupational choices; the age occupational choice was made; and the 
occupational prestige factors influencing choices.
Forcese and Siemens (38:12-13) found the following information in 
their Manitoba study:
...I.Q. proved a good indicator of levels of aspiration.
There was a very marked progression toward higher aspirations, 
both educational and occupational, as the I.Q. rose. Hence, 
if one considers I.Q. a measure of intelligence, then the 
greater the intelligence, the higher the aspirations. Or, if 
one doubts that I.Q. is an adequate measure of intelligence 
and prefers to consider the I.Q. score a measure of social 
experience, the higher the aspirations.
This relationship between I.Q. and aspiration levels 
persisted for the Manitoba data even when S.E.S. was controlled.
Examination scores, like I.Q., were examined for their 
utility as indicators of aspiration levels. Whatever they 
measure, whether ability or conformity, the examination scores 
of the students corresponded with their levels of aspiration.
Examination of the data suggested that either Grade Nine or 
Grade Ten scores indicated a student's later aspiration levels.
Slocum's (51:8) study of educational aspiration in the State of
Washington indicated that parents are most frequently cited by the
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youngsters as having the greatest influence on their occupational plans. 
After parents, peers, friends, teachers, and vocational counselors 
appeared as major influence groups in that rank order.
Edelfson and Crowe (36) agree with Slocum, but add another influ­
ence, which is very important to this study.
There is a strong relationship between the individual's 
self-perception of his academic and occupational abilities and 
his achievements in their areas.
An individual's self-perception is directly related to 
cultural and reference group influence impinging upon him.
Bertrand (63:230-231) pointed out that a student may become trapped
in a low-grade pattern. He also implied in this study that in order to
be accepted by his peer group a student must maintain a self-image that
is acceptable to them or he will be rejected. This indicates that new
friends would have to be cultivated. This causes the youngster to get
rather confused in the process of acceptance.
...conceivably examination scores play a major part in 
developing a student's self-image. A student may become 
trapped in a low-grade pattern because of his self concept 
as an academic incompetent individual. The poor score may 
become expected and the expected consequently become self- 
fulfilling as the image of poor performance is reinforced by 
the reactions of peers and particularly by the reaction of 
teachers, once caught in such a low-grade pattern the student 
would subsequently develop modest aspirations.
Boyle (66:628-629) reported his findings of the effect of high
school on students' aspirations, which confirmed the peer influence as
reported by Bertrand and others.
...the failure of scholastic ability to explain all of 
the effects of Metropolitan high schools points to the exist­
ence of other explanations, such as the influence of the peer 
group, but occupational or social class values do not provide 
this explanation.
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Holloway and Berreman (98:56-60) found in their research that 
occupational aspiration level varied directly with class status, but 
educational aspiration did not.
Haller and Butterworth (94:289-295) concluded the following from 
their study of peer influences:
Interaction with peer influences levels of occupational 
and educational aspirations of American adolexcent boys, is 
based on this conclusion. Since attitudes are developed in 
interaction and since a great deal of the interaction of 
American youth is with others of the same age, it should 
follow that levels of occupational and educational aspira­
tion (two types of attitudes) should be partly due to the 
influence of other youth. Data, from this study, while not 
conclusive, suggests that the hypothesis may be at least 
partly tenable.
Kaplan (100:131-134) did a rather extensive study on the age 
and vocational choices of high school students in Idaho, which revealed 
some interesting data.
Vocational interests,, the harbingers of vocational 
choice, are of multiple determination, being the products 
of such factors as social approval, financial remuneration 
and aptitude. Each individual, no matter what his native 
endowment, is capable of developing many vocational inter­
ests, and in many persons the age at which a vocational 
choice was made simply represents the time at which resolu­
tion of conflicting interests occurred. The age at which a 
final decision is reached in the matter of occupation varies 
from individual to individual, and is influenced by such 
variables as the person's intelligence, the socio-economic 
status of parents, sex, the presence or absence of adult 
guidance, prevailing economic conditions, and the ability 
of vocational information. It may be noted that most of 
the aforementioned factors are environmental in nature.
In the above study, students were asked to indicate the age at
which they first manifested interest in the occupation in which they
were preparing. (These students participating in this study were at
the Southern Branch of the University of Idaho.)
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A steady increase in the number of cases occurred at each 
age beyond 9 years and reached a peak at 18, after which there 
was a gradual decline. Kaplan concluded that this was attri­
buted to certain environmental forces which compelled vocational 
thinking at that point, namely completion of high school and 
necessity for entering college or employment.
...our schools play a larger role in the determination of 
vocational interests than any other agency in our society.
They enable students to appraise more accurately their own 
capabilities, and they frequently stimulate the development 
of interests which culminate in vocational choice.
Peters (108:428-430) found similar results to further support
Kaplan. Super (27:185-190) has a theory of vocational development that
was previously mentioned in school related factors. A few of these
statements should be emphasized.
1. People differ in their abilities, interests, and person­
alities.
2. They are qualified, by virtue of these characteristics, 
each for a number of occupations.
3. Each of these occupations requires a characteristic 
pattern of abilities, interests, and personality traits, 
with tolerance wide enough, however, to allow both some 
variety of occupations for each individual and some 
variety of individuals in each occupation.
4. Vocational competencies, the situation in which people 
live and work, and hence their self-concepts change with 
time and experience (although self-concepts are generally 
fairly stable from late adolescence until late maturity) 
making coice and adjustment a continuous process.
Baker (58:37-38) made eight recommendations on vocational guidance 
in agriculture, one of which is particularly pertinent to this study.
The educative approach fosters long-term choice goals. Long­
term goals should be considered most important in career development. 
This process of choosing should be considered as important as the 
choice, because essentially vocational choice involves emotions, 
economics, motivation, and aptitude. Thus, choice emerges in the
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educative process.
An extensive Texas A & M University study that was conducted by 
Cosby and Frank (125:1-9) revealed some significant findings on 
"Prestige Agricultural Occupations." They developed a prestige scale 
for 50 agricultural and agricultural related occupations. The scale 
was constructed utilizing data from 14 universities in the southern 
region of the Unted States during the Spring Semester, 1977.
There was a decided tendency for the sample to evaluate profes­
sional, managerial, and scientific occupations toward the top of the 
prestige hierarchy. The veterinarian, physician, Secretary of Agricul­
ture, and nuclear physicist were given very high ratings. Professor 
in agriculture, landscape architect, USDA researcher, wildlife refuge 
manager, and farm manager also obtained high scores. It is interesting 
to note that in a sample of agricultural students, the only occupation 
that clearly involved production agriculture in this top ten list was 
farm manager, and it ranked tenth. In addition, plant nursery owner 
(with a score of 75.3 and rank of 14) and cattle raiser (with a score 
of 75.1 and rank of 15) were the only agricultural occupations which 
tended to fall in the middle range of the hierarchy. Soybean grower, 
poultry raiser, and rice grower all had scores that fell within a tight 
band from 62 to 69.
One obvious conclusion is that the occupational structure of agri­
culture is hardly viewed as a monolithic prestige category, but rather 
is composed of many occupations perceived as having varied degrees of 
social standing. It is also suggestive from the analysis that at least 
certain dimensions underlying prestige ratings are shared by both the
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general occupational structure and agricultural occupations. As in the 
case with general occupational ratings, they found that professional, 
technical, and managerial occupations tend to receive the highest pres­
tige scores, and occupations involving unskilled and manual labor 
tended to receive the lowest ratings. The prestige scale ranged from 
veterinarian to migratory farm laborers.
Tentatively, it seems that the occupational hierarchy as 
revealed by the rating scale is generally pervasive throughout 
groups and subclassifications among agriculture students.
Thus, a rather lengthy analysis of prestige scores by sex and 
indicators of farm background failed to result in any dras­
tically different prestige hierarchies. Both male and female 
students, urbanites, and students from farms, both students 
from families who own farms and those from families who did 
not were apparently viewing a similar prestige hierarchy of 
agricultural occupations. The most notable exception to this 
generalization was for women agriculture students to give 
slightly higher prestige evaluation to scientific, human­
istic, and aesthetic occupations.
Cosby and Picou (76:212-214) reported their findings, Agricultural 
Students and Anticipatory Occupational Goal Deflection (hereafter 
referred to as AOGD): The amount of AOGD experienced by the respon­
dents was similar to that reported in other studies. Thirty-five 
percent of all students involved in the analysis experienced AOGD. Of 
this thirty-five percent, the vast majority (87.7 percent) was deflect­
ed among the enterprise dimension.
Occupational aspirations and expectations were coded according to 
three dimensions —  level, field, and enterprise, Super (1957); Glick 
(1964). Classification by "level" provided a ranking scheme similar 
to that of Edwards (1934) and allowed for an ordering of jobs by socio­
economic groupings. The "field" dimension is a horizontal (situs) 
dimension based on the type of work activity involved in the
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occupation, Roe (1956). Finally, the "enterprise" dimension is a 
horizontal (situs) dimension based on the type of industry, business, 
or professional practice. The level dimension included six cate­
gories, the field dimension eight, and the enterprise dimension nine, 
Super (1957). This three-dimension classification scheme allowed for 
a broad analysis of AOGD in terms of various ranking of occupations.
No statistically significant relationships were found between 
AOGD and academic performance. None of the three measures of academic 
performance —  college-class, grade-point average was found to be 
related to AOGD.
Statistically significant relationships were observed between 
AOGD, the four indices of socio-economic status —  father's occupation, 
father's education, size of farm, and father's income. AOGD was associ­
ated with low states of each of the four indicators; that is, an inverse 
relationship was observed between AOGD and socio-economic status. Stan­
dardized contingency coefficients ranged from .40 for father's occupa­
tion to .28 for father's income.
The findings, though tentative because of the limited nature of the 
sample, point to some interesting observations concerning AOGD. When 
compared to the recent findings for both black and white high school 
students, the percentage of white agricultural college students 
experiencing AOGD are very similar. It appears that the extent of 
AOGD may be consistent across numerous subpopulations and age groups.
If this belief is accurate, that is, if AOGD is indeed a class-linked 
phenomenon, there may be definite implications for the occupational 
attainment process. The lower-class youth's potential for occupational
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frustration, due to his inability to achieve job goals, appears to 
extend into what Ginzberg ejt al. (1951) termed the realistic stage of 
occupational choice.
Throughout the study, it was consistent that the majority of the 
college students experienced AOGD on the two horizontal dimensions 
suggests that a minimum amount of intensive frustration or real career 
dissatisfaction is experienced by young people in the realistic stage 
of occupational choice.
School Related Factors
Since the beginning of our country, education has been largely 
reserved for the youth years, usually considered to be between six 
and twenty-one. However, in more recent times, it has been increas­
ingly recognized that significant educational experiences may occur in 
adult life. Included in this group today, must be young adults who 
are no longer in the public school system and, even though they may be 
between sixteen and twenty-one (youth, actually), are adults in the 
world of work.
The dichotomy of general and vocational education has been a 
controversial issue for some time. A certain status and prestige has 
been associated with general education or academic preparation, with 
vocational education on the other hand, being considered a dumping 
ground for those students less intellectually qualified. To counteract 
this, those in vocational education have instituted selective proce­
dures in trying for excellence and status so that students performing 
on low levels of ability find that they are not qualified for any kind 
of education.
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Education has long been associated with the promise of financial 
gain status, prestige, social mobility, and a satisfying life. To some 
extent, this may be true, although, there is now a definite challenge 
to the hope of guarantees for those rewards. Many college graduates 
earn less than the construction or factory worker. Status and prestige 
are derived more from where one lives, the car he drives, the organiza­
tions to which he belongs and his style of life than from his educa­
tional attainments.
Mondart, Curtis, and Dobbins (46:50-59) reported that:
1. Students make occupational decisions; again the home 
yields the most influence. Guidance counselors are more 
influential with educational choices. Parents, relatives, 
and friends rank first for both educational and occupa­
tional choices. In spite of claims to the contrary, the 
home continues to be the major agency affecting educa­
tional and vocational choice.
2. Occupational information geared to realistic occupations 
is not adequate at the high school level; students, 
generally, are not knowledgeable in occupational subjects.
3. Students make fairly firm occupational commitments at an 
early age, with the exception of those with ambitions to 
become professional workers. Nearly one-half of them do 
not expect to attain their objectives. Equally unfortu­
nate, they are without alternate occupational choices; 
they are uncertain and confused. Actually, they make up 
the bulk of students who have aspirations and expectations 
of boys and girls. Girls tend to place their occupational 
interest above marriage. Even so, they list marriage as 
the chief cause for a change in occupational outlook.
Boys indicate, besides a change in interests, finances and 
a lack of individual ability.
4. Generally, students have faith in their occupational 
choices. A majority believe in their ability to enter and 
be a success in the occupation selected; in fact, one- 
fourth of them rate their chances as excellent.
5. Occupational information provided in school is without 
appreciable influence on occupational choices, although 
there is evidence to show that such material is available.
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Students generally lack a knowledge of basic occupational 
literature.
6. The home still exerts the most influence on the vocational 
choices of high school students; in the school, the coun­
selor ranks first among school personnel.
7. Students' educational aspirations and expectations, like 
those considered vocation, are influenced most by the home 
and friends. While school influence is secondary to the 
home, it plays a leading role in alerting students to the 
need for continuing their education —  especially at the 
college level.
8. The school is not selective in moving students towards 
college entrance. The college-bound role of many students 
is played in fantasy. They develop unrealistic aspira­
tions for prestigious careers when actually a type of work 
more appropriate to individual capabilities should be 
considered.
9. The strong commitment of the school to college preparation 
tends to develop impractical educational aspirations by 
many students; a process that is taking place in the ab- 
absence of instruction covering occupations below the 
professional level.
10. Finally, students in overwhelming numbers are committing 
themselves to the workworld. Their occupational develop­
ment is a challenge of the high school.
Burchinal (33:107-121) found there were differences in the educa­
tional and occupational aspirations of tenth and twelfth grade boys as 
to size of the community they resided, which was favorable to the city 
boys.
It is necessary to isolate factors unique as to... 
awareness and perceptions of nonfarm occupational roles, 
assessment of knowledge of nonfarm occupations, awareness 
of the training requirements of the nonfarm occupations and 
the impingement of farm value systems upon occupational 
aspiration and occupational selection.
Boyle (66:628-629) reported on another study of the effects of high 
school on students' aspirations, which indicated that the influences of 
the size of the high school may not be the most important factor.
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The population of a high school does have an important 
effect in larger cities than in smaller communities. One 
important, but (at least in metropolitan areas) partial, 
explanation for this effect is the differential success of 
high school in developing the scholastic abilities of their 
students. The failure of scholastic ability to explain all 
of the effects of metropolitan high schools points to the 
existence of other explanations, such as the influence of 
the peer groups, but occupational or social class values do 
not provide this explanation.
Edelfson and Crowe (85:22-23) reported their findings of teenage 
occupational aspiration from the state of Washington. Of their nine 
findings one dealt primarily with education.
Generally speaking, as the education of the boys advances, 
“"'"‘'-''“^preference for the higher status occupational status occupa­
tions increases. The point may be raised that the boys begin 
early to think seriously of an occupation. If this is so, 
possibly the boys have considered advantages and disadvantages 
of particular occupations. Any vocational counseling that they 
receive is of most benefit to the boys who are undecided about 
a particular occupation. As might be expected, girls prefer­
ence for the role of housewife increases noticeably from the 
junior high to the senior high grades.
Jordan, Golden, and Bender (42:32) made a very interesting study 
on a selected rural youth group in Arkansas, emphasizing their aspira­
tions and capabilities. Below is one of their conclusions that is 
directly related to the school.
...the level of occupational aspirations of the senior 
boys in these two low-income counties was similar to that of 
similar groups in high-income, more urban areas in Michigan.
...in light of this study would seem to be that the basic 
education is not adequate. While the students had aspirations 
similar to those students in other areas, their reading skills 
were below national norms, disqualifying many from having 
capability scores matching their aspirations.
From the findings of the above study, an educator could readily 
understand that the school should have a remedial program or still
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better a program which would detect these students before they become 
remedial problems.
Michael (21:21-121) has some ideas which indicate that the school 
should play an important role in orientation toward the world of work.
As occupational training begins earlier and specializa­
tion becomes more frequently a prerequisite for secure, well- 
paying salaries, there will be increasing pressure on youth to 
make occupational choices in terms of objective talent or 
socia.l need rather than subjective preference. Nevertheless, 
for some years at least, a large proportion of youth will con­
tinue to choose occupations that do not require very intensive 
preparation and which conform to conventional job expectations 
and aspirations. The result will be shortages in occupations 
requiring skills, commitment, and devoted preparation.
Except among some professionals, there will be a growing 
awareness that one may change his type of job two or three 
times in a working career.
Caplow (4:79) gives further support to the value of education for 
upward mobility.
There can be no doubt that within the last half-century, 
formal education has become the principal channel of upward 
mobility in the Western world. The distribution of educa­
tional opportunities thus becomes a crucial factor in deter­
mining how much movement between social classes will be 
permitted. Education is now the royal road to success and 
to the positions of power and prestige at the higher rungs 
of big business according to research.
Super and Overstreet (28:158) made some suggestions as to educa­
tion for the ninth grade in arousing interest in occupational choices.
Education in the ninth grade should be so organized as 
to make available experiences which foster a planful approach 
to developmental tasks, to arouse an awareness of the need 
to make pre-occupational and occupational choices, and to 
orient adolescents to the kinds and sequences of choices 
which they will be called upon to make and to the factors 
which they sould consider in making of definitive, direc­
tional, educational, and occupational choices in this grade. 
Guidance in the ninth grade should appraise the students 
planfulness, readiness to make vocational choices, concern
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with the need to choose, and awareness of the factors to 
be considered in choice. It should help students learn to 
find and use experiences which foster this readiness, and 
to make required preliminary choices in ways which keep as 
many doors open as possible for as long a time as possible.
It should proceed on a tentative step-by-step, developmental 
basis.
Venn (119:16-17) has wise proposals with reference to occupational
education which should be considered by the school system.
If we accept the concept that flexibility and continued 
learning are going to be needed by every citizen in the 
future, then it is essential that we not only get our young 
people into our public educational system but keep them 
there. Only in this way can they become effective and 
remain effective throughout their adult lives.
Four programs suggested:
1. The establishment of exploratory occupational 
education programs in junior high school.
2. A nation-wide-work-study program that would give 
many young people still in school an opportunity 
for work experience.
3. Entry job placement.
4. Construction of residential vocational education 
schools.
Caplan, Ruble, and Segal (69:129-135) have suggestions for two 
alternative areas of concern to help junior high youth to reach occu­
pational choices.
1. School could attempt to work with students to encourage 
development of a more realistic self-concept.
2. Guidance procedure used to help students arrive at voca­
tional choices should be more consonant with their apti­
tudes, abilities, and possible vocational choices.
Dole (80:30-35) reported that decisions involving educational and
vocational positions should be treated separately.
44
...occupational preference is likely by itself to be a 
poor basis for educational decision making. Educational 
effort between guidance specialists, teachers, parents, and 
students, should take into account the inconsistency and 
immaturity of students. It should be more clearly identi­
fied as a process separate though related to occupational 
career development. As a counter to the very real pressure 
in our society for early occupational specificity guidance 
procedures seem strongly indicated which emphasize develop­
ment in youngsters of readiness for sensible planning.
Kaufman et al. (43:4-18) made a rather extensive study in Pennsyl­
vania (1967) on the role of the secondary schools in the preparation of 
youth for employment. Here are some of their findings:
It was consistently found (except in separate vocational 
technical schools) that most of the guidance people were 
college oriented and that they depended on the student to 
take the initiative in seeking information in order to make 
a vocational choice.
Data from this study revealed that the vocational 
students were the least likely to have discussed either 
their course choices or their occupational plans with a 
guidance counselor. Among the vocational graduates about 
one-half recalled discussing their course choices and about 
one-fifth recalled discussing their job plans. Among the 
academic graduates about three-fourths reported discussing 
their course choices and about one-third reported discuss­
ing their job plans. Neither of these sets of figures is 
reassuring, but the direction of the differences should 
cause the most concern... The primary reason for the inade­
quate counseling was the unrealistic student-counselor 
ratio. On the average in the senior high schools this ran 
about 440 students to one counselor... the handling of this 
ratio is coupled with the fact that typically counselors 
spend most of their time with college bound students...
By any criterion, guidance, as currently carried on, was 
one of the major weaknesses found in this study of voca­
tional education.
From the results of Kaufman et al. (43:6-12) they made several 
recommendations:
Vocational orientation should begin in grade school to 
acquaint youngsters with the tasks and values of all types 
of occupations.
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Most young people of high school age have very limited 
occupational knowledge. Such information as they have is 
more often based on popular myths and stereotypes rather than 
on actual facts. In the absence of information, occupational 
decisions are either postponed until after high school or 
made because of identification with a particular social class.
If a decision is made, it is typically tentative and it 
is often changed after the individual leaves school.
To counteract this condition the presentation of occu­
pational information should begin on a systematic basis in 
grade and continue on through junior high school. In the 
lower grades, this information should of course, be broad 
and geared to the interest level of the students. In the 
later grades, it should become increasingly specific. Care 
must be taken to assure the total occupational spectrum is 
presented with proper recognition of the value of all 
levels of work.
The high school should assume the responsibility to 
establish a post high school plan for each departing student.
For those students who desire employment, the school should 
provide active assistance until they are placed in jobs.
Burkett (68:5-6) contributed a significant aritcle in the April
issue of the American Vocational Journal. It reflects the attitude of
many educators.
Educators are beginning to realize that the ability to 
get and hold a job is as important to the social, economic, 
and cultural development of the individual as his academ 
achievement. They are also becoming aware that planning and 
preparation for an occupational goal is a motivating factor 
in the student’s academic achievement. The two go hand in 
hand.
It is, therefore, all the more distressing to find some 
who are still promoting the concept that training alone is 
the answer to the social and economic problems besetting our 
nation. Training programs of many types and at many levels 
are initiated with little thought for the educational require­
ments. After they are initiated, the education component stands 
out bold and clear. The education component is then initiated 
and conducted by untrained and unqualified people.
Other nations have fallen prey to this separation of 
education and training, only to regret their mistake. Can we
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not learn from their experience? If we are to build a 
society of individuals who achieve to the highest level 
of their ability and initiative, we must not permit this 
dichotomy in human development.
Smith and Bertrand (53:5) reported in their study some findings 
that are peculiar to rural high schools in Louisiana.
The curriculum outlined for rural high schools in 
Louisiana is in keeping with high standards of education.
However, no special program is available for students in 
smaller rural schools and these students are handicapped 
because of limited curricula offerings in vocational and 
other subjects not prescribed as mandatory.
It is apparent that rural schools serve a great 
majority of students who will not find their life’s work 
in agriculture, and who will not live out their lives in 
rural areas. The significance of this fact for high school 
curriculum and for the philosophy of education in rural 
areas is self-evident. It represents an important and 
immediate challenge to curriculum planners.
Statements were reported in the April, 1968 American Vocational 
Journal of a three-day symposium held at Rutgers on the future planning 
of vocational education. Present were fifteen nationally recognized 
educators. Below are statements of Super and Shoemaker that were 
reported.
Donald Super of Teachers College, Columbia University, 
identifies three major challenges: (a) the demand for
increasing numbers and percentages of skilled and technical 
workers; (b) the education for work of those who become 
semi-skilled workers; and (c) the avocational education 
role temporally and psychologically. Super's commentary 
includes the recommendation that vocational education must 
provide for changes in jobs and aspirations, by combining 
basic academic skills with vocational content.
Shoemaker stresses the value of practical knowledge 
and experience. Referring to the challenge of preparing youth 
and adults for the world of work, he recommends... that it be 
firmly rooted in principles and practices based on experience.
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Also in the same issue of the American Vocational Journal post­
secondary education was stressed by Knoebell. Below are some of his 
views.
The tremendous development of post-secondary institu­
tions with potential for occupational education (including 
75 new community colleges last year) has not taken place 
without the creation of issues and problems. There are 
tough problems ahead for which educators, employers, and 
government leaders must strive to find solutions.
Among them are these: "Status must be given to
students preparing for occupations not requiring a bacca­
laureate degree."
Society today places an unrealistic value upon the 
acquisition of a college degree —  to the extent that 
recruitment of students for occupational programs is fre­
quently difficult and sometimes impossible. There is no 
simple answer to this problem.
All of us must endeavor to emphasize the dignity of a 
need for a wide range of workers for a prosperous economy 
and progressive society.
While earnings are not the sole factor, financial 
rewards will need to be increased to encourage more indi­
viduals to prepare for and pursue certain types of extremely 
significant occupations.
Post-secondary occupational education still lacks total 
support from vocational and academic educators. In some 
areas, long-time vocational educators cling to the notion 
that occupational education is a service peculiarly suited 
to the high school level. Likewise, some academically minded 
educators in higher education hold to the concept that occupa­
tional education has no place in a post-secondary institution. 
Such attitudes have a serious negative influence on the total 
occupational education program under public supervision and 
control.
An effort must be made to create understanding of post­
secondary occupational education among educators who do not 
now support it. Without their support, it may not be possible 
to strengthen the image of occupational education as a function 
of publicly supported post-secondary institutions.
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Lecht (19:1) has made some projected plans for the future of 
education.
The kinds of educational systems we can successfully 
plan, and the future our student will face after leaving 
school will depend, to a large extent, on the growth of the 
economy's resources. In turn, the capacity of the economy 
to grow is very much affected by the skills and attitudes 
we develop in our young people as persons, citizens, and as 
future members of the labor force.
It is very difficult to assess which is most important —  the 
home, the school, or other environmental factors —  but it is generally 
recognized that in order for the youngster to have high occupational 
and educational aspirations and expectations, the home and school 
should coordinate their activities and responsibilities.
Dobbins (128) stated that:
1. Educational aspiration levels of high school senior boys 
are crystallized to the point that they are approximately 
the same as they expected.
Senior boys’ desired educational plans as compared to the 
expected educational levels were nearly identical. The 
students desiring further education beyond high school and 
expecting the same level were 68.3 percent and 66.5 
percent, respectively. The students’ desired educational 
plans as related to expected educational levels indicated 
a significant difference at the .01 level by chi-square 
test.
2. Individuals in close personal contact with students influ­
ence their educational expectations as well as the level 
of vocational choice.
The mothers exerted the greatest influence on the sons’ 
educational choices with the father a close second, while 
a friend ranked third.
The fathers exerted the greatest influence on the sons’ 
occupational choices with the mothers a close second; 
whereas, a friend ranked third and a person in the occupa­
tion a close fourth.
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Approximately 82.0 percent of the senior students indi­
cated their best friend was attending high school; 
furthermore, the senior boys indicated over 97.0 percent 
of their peer groups were in high school. Since a friend 
ranked third as the person influencing senior boys in 
their educational and occupational choices, the atti­
tudes and knowlede of the work world of this friend are 
very important for the students' best interest.
3. The mothers have more influence on the sons' educational 
choice than the fathers.
Approximately 68.0 percent of the students indicated the 
mothers had influenced their educational choices; 
whereas, 63.2 percent of the students indicated the 
fathers.
In general, students' mothers rated their educational 
attainments higher than the fathers.
4. The fathers have more influence on the sons' occupational 
choices than the mothers.
Over 52.0 percent of the students indicated the fathers 
had influenced their occupational choices, as compared to 
50.4 percent of the mothers.
5. The higher the parental encouragement, the higher the
students' perception of education needed for chosen 
occupations.
The chi-square test indicated a significant difference at 
the .01 level. The high school senior boys reported over
94.0 percent of the parents encouraged them to continue 
their education.
6. The immediate family, as a group, has the greatest influ­
ence on the students' educational and occupational choices.
This study has supporting evidence that the family group 
exerted the greatest impact on the students' educational 
and occupational choices. The guidance counselor rated 
highest among school personnel on influencing these choices; 
but did not nearly equal the families' influence.
7. The mothers' educational status has a direct bearing on
the sons' aspired and expected educational attainments.
Generally, the higher the mothers' educational levels, the 
higher was the aspired and expected educational levels of
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the students. The chi-square test indicated a significant 
difference at the .01 level. Approximately 5.0 percent of 
the fathers had more education beyond the high school level 
than did the mothers, but the J3 value and chi-square were 
nearly equal.
9. The number of siblings in a family influences the expected 
educational attainment of the children.
The chi-square test indicated a significant difference at 
the .05 level. Approximately 50.0 percent of the stu­
dents from families of six or less siblings. The highest 
percentage occurred within the three to four sibling group. 
There was a decline in the expected educational level in 
the categories of seven or more siblings per family.
10. The occupational status of the fathers influences the sons' 
aspired occupational levels.
The chi-square test indicated a significant difference at 
the .05 level.
11. The fathers' occupations have minimal influence on the 
sons' expected occupations.
The chi-square test indicated no significant difference at 
the .10 level.
12. The family's annual income has no significant influence on 
the students' aspired and expected occupational choice.
There was no significant difference between the aspired and 
expected occupational levels of the students who came from 
families with annual incomes less than $3,000 or over 
$9,000. (Approximately 41.0 percent of the students' 
parents had annual incomes below $5,000.) Annual incomes 
as related to aspired and expected occupational choice 
indicated not significant at the .01 level, by chi-square 
test.
13. Lack of interest, abilit3-, encouragement, finance, and 
marriage are deterring factors affecting the students' 
expected educational goals.
The chi-square test indicated a significant difference 
at the .01 level. Over 75.0 percent of the students indi­
cated lack of interest, ability, and finance as the most 
important deterring factors.
14. Students have an excellent perception of the education 
needed for the aspired occupational levels.
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The chi-square test indicated a significant difference 
at the .05 level.
11. The fathers’ occupations have minimal influence on the 
sons’ expected occupations.
The chi-square test indicated no significant difference 
at the .10 level.
12. The family's annual income has no significant influence 
on the students' aspired and expected occupational choice.
There was no significant difference between the aspired 
and expected occupational levels of the students who came 
from families with annual incomes less than $3,000 or over 
$9,000. (Approximately 41.0 percent of the students' 
parents had annual incomes below $5,000.) Annual incomes 
as related to aspired and expected occupational choice 
indicated not significant at the .01 level, by chi-square 
test.
13. Lack of interest, ability, encouragement, finance, and 
marriage are deterring factors affecting the students' 
expected educational goals.
The chi-square test indicated a significant difference at 
the .01 level. Over 75.0 percent of the students indicated 
lack of interest, ability, and finance as the most import­
ant deterring factors.
14. Students have an excellent perception of the education 
needed for the aspired occupational levels.
Over 44.0 percent of the students aspired to the profes­
sional level, while 25.0 percent aspired to the skilled 
level. Approximately 12.0 percent were uncertain of their 
aspired occupational choice. The chi-square test indicated 
a significant difference at the .01 level.
15. Most senior students perceived of their abilities as being 
above satisfactory for their chosen occupational area.
Over 72.0 percent of the students perceived their ability 
as good or excellent, while 18.0 percent rated themselves 
as satisfactory.
16. Financial aid for continued education and vocational 
choices is not a serious deterrent for a majority of the 
students.
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Two-thirds of the students indicated the primary sources 
of financial aid for continuation of education needed 
for entry into the desired occupation would come from 
the parents or work at a job.
17. Personal values of the students are expressions or 
manifestations of their individual interests in voca­
tional choices.
Occupational choices of students were primarily based 
upon personal interests, satisfaction, salary, and 
working conditions. A smaller percent of students were 
influenced by availability of employment, contribution 
to society, social status, and special talents. Geo­
graphic location, insistance by parents, or an inheri­
tance of property were least influential.
18. High school senior boys’ aspired and expected occupa­
tional levels are nearly the same.
The aspired professional and skilled levels were 49.9 
percent and 25.4 percent, respectively. The expected 
professional and skilled levels were 23.2 percent and 
24.8 percent, respectively. With the exception of the 
professional level, the occupational aspirations and 
expectations were nearly the same. Approximately one- 
half of the students expected to attain their aspired 
professional choices. Only 12.0 percent of the students 
aspired to the three occupational categories between the 
professional and skilled levels; whereas, 9.0 percent 
expected to attain these levels. The chi-square test 
indicated a significant difference at the .01 level.
19. Students are cognizant of the importance of acquiring an 
education beyond high school.
Over two-thirds of the students aspired and expected to 
attain an educational level beyond high school. Over
68.0 percent aspired beyond high school, while 66.5 
percent expected this educational level. Slightly less 
than one-fourth of the students aspired and expected to 
terminate their education at the high school level.
20. Students' perceptions of their leadership abilities 
influence their educational attainment.
The higher the students rated their leadership ability 
the higher were desired educational plans.
The chi-square test indicates a significant difference at 
the .01 level. Over two-thirds of the students rating
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their ability above average desired a college degree; 
whereas, 30.1 percent of the average students desired 
a college degree.
21. Students who have high educational plans show an 
interest in school.
Over 81.0 percent of the senior boys indicated that they 
liked school. The students who responded favorable to 
school also had higher educational plans than those who 
disliked school. The chi-square test indicated a signi­
ficant difference at the .01 level.
22. Students involved in extra-curricular activities aspire
to higher educational goals.
Over 70.0 percent of the students were members of two 
or more school sponsored organizations. The students 
from this group desired the most education. Those 
students who did not take part in the extra-curricular 
activities, aspired lower levels of education than those 
who did participate. The chi-square test indicated a 
significant difference at the .01 level.
23. Occupational information, as provided in the school
setting, has very little influence on the vocational
choices of students.
A majority of students rated both the availability of 
occupational information and counseling service in their 
schools as good or excellent.
Students' expectations were not significantly influenced 
by conferences with the counselors or teachers concerning 
course choices or occupational plans. This relationship 
indicated no significant difference at the .10 level, 
by the chi-square test.
24. The high school academic average is one of the best 
indices for the prediction of aspired and expected 
education.
Approximately 60.0 percent of the "A" and "B" academic 
average students expected to attain a college degree 
and between 70.0 to 80.0 percent expect education beyond 
the high school level. The "C" and "D" academic average 
students, 25.0 percent and 14.3 percent, respectively, 
expected to earn a college degree. Approximately one- 
third of the "D" students planned to terminate their 
education at the high school level.
54
25. Most of the high school seniors made their occupational 
choices in the eleventh or twelfth grades.
This study indicated that approximately 70.0 percent of 
the senior boys made their occupational choices in the 
eleventh and twelfth grades, with 44.0 percent deciding 
on their choices during the senior year. The school 
should orient the students on occupations at a much 
earlier age, in order to plan the course work, further 
student vocational development, and improve occupational 
offerings in the school.
26. High school senior boys have limited knowledge of the world 
of work.
Only 38.0 percent of the students reported a working know­
ledge through study of their chosen occupations. The 
father, mother, friend, and a person in the occupation 
exert the highest influence on the students' occupational 
choices. Generally, the students are no better informed 
on occupational choices than the four above persons. The 
chi-square test indicated not significant difference at 
the .10 level of the availability of occupational infor­
mation, as related to the expected occupational level.
Echols (130) reported in his study that sex, size of the community 
of orientation, and marital status are clearly important structural 
variables in explaining levels of occupational orientations for the 
sample of respondents. The power of the community size variable to 
predict values in the dependent variable revealed in the study in con­
junction with the findings of previous research, suggest the develop­
ment of separate theories of occupational choices for urban and rural 
males.
Occupational deflection was reported by nearly one-fourth of the 
samples and was primarily in the negative direction, aspirations higher 
than expectations. The findings are consistent with previous research 
reporting deflection to be a wide-spread phenomenon among both high 
school and university students. The findings support the position that
55
occupational deflection is an analytically distinct and researchable 
phenomenon.
Cheshier (124) reported on factors influencing occupational choice 
among black freshmen in technical vs. non-technical college curricula.
He found that there were significant differences in the influence of 
various people and job related factors upon career choice between the 
two groups. Students in both the groups tended to rank various occupa­
tions the same regarding their importance to society. The two groups 
made their career decisions at about the same time and had their first 
interest at similar times. The non-technical group was much less firmly 
entrenched in their chosen career and indicated that it would be more 
likely that they would change careers than the technical students. The 
technical grup had the more positive self-image and both groups felt 
that their race would be an asset to their career opportunities.
Finally, both groups expressed very positive feelings about the value 
of science.
Eaddy (129) reported that:
1. Students are aware of the benefits of acquiring an education 
beyond high school.
Approximately one-half of the students aspired and expected 
to attain an educational status beyond high school. A 
high degree of association existed between the aspired 
and expected educational choices of students. There was 
a trend to choose the higher educational levels as the 
students progressed through high school.
2. Educational requirements of the higher prestige occupa­
tions cause many students to expect the lower status 
careers.
Professional and skilled occupations were aspired by a 
total of 57.9 percent of the students. These two cate­
gories were expected by a total of 37.5 percent of the 
students.
Many persons who have high occupational expectations 
lack the scholastic aptitude for attaining the educa­
tion required for their chosen occupations.
A total of 50.7 percent of the respondents chose occu­
pations requiring educational preparation beyond high 
school. Only 23.8 percent of the students had achieved 
greated than a "C" average over the high school years.
Students are better prepared to make educational than 
occupational choices.
Educational aspirations and expectations were undecided 
by 13.4 percent and 15.1 percent of the students, respec­
tively. Occupational aspirations and expectations were 
not crystallized by 20.6 percent and 41.4 percent of the 
participants, respectively.
Occupational information, as provided in the school set­
ting, has very limited influence on the vocational choices 
of students.
Student vocational expectations were not significantly 
influenced by conferences concerning course choices or 
career plans with guidance counselors or teachers.
Occupational expectations were not statistically related 
to student awareness of the educational requisites of 
their chosen occupations.
A majority of students were unfamiliar with the duties, 
responsibilities, qualifications, and rewards of the world 
of work. Many students selected occupations they could not 
spell or describe correctly, indicating a lack of famili­
arity with occupational literature.
Counseling services provided by most schools are directed 
toward advanced educational planning, rather than occupa­
tional preparedness.
Course choices were discussed with guidance counselors and 
teachers by 48.7 percent and 44.1 percent of the students, 
respectively. Occupational plans were discussed with guid­
ance counselors and teachers by 35.9 percent and 35.1 per­
cent of the respondents. Almost 80 percent of the students 
reported that teachers had encouraged them to acquire educa­
tion beyond high school.
Educational status of the parents is the most significant 
aspect of the home environment influencing the vocational 
choices of youth.
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Generally, mothers had achieved a higher educational status 
than fathers; however, fathers had attained more prestigious 
occupational levels.
Mothers were more influential in educational decisions and 
fathers exerted a greater influence on occupational choices.
Parental educational status was more closely associated with 
vocational choices of the students than parental occupa­
tional prestige.
8. Students place a higher value upon applied high school
courses having a functional relationship to occupational 
performance.
The ranking of subjects considered most influential in 
vocational choices were vocational agriculture and physical 
education. Other subjects influencing career choices in 
descending order of importance were mathematics, science, 
English, and history.
9, Student participation in extra-curricular activities is more 
closely associated with occupational aspirations than expec­
tations .
A statistically significant association was obta,ined when 
participation in extra-curricular activities was related 
to occupational aspirations. The relationship of partici­
pation in extra-curricular activities to occupational 
expectations failed to reach significance.
10. Persons closely associated with youth are most influen­
tial in their vocational decisions.
The reference groups of persons influencing the career 
choices of students were these: parents, a heterogeneous
grouping of friends, relatives other than parents, and 
persons in chosen occupations; school personnel; and 
clergymen. The relative ranking of reference groups 
remained constant, but variations existed within these 
categories when persons influencing educational and occu­
pational choices were compared.
11. Personal values of the students are manifested in their 
reasons for choosing occupations.
Occupational choices of students were primarily based 
upon personal interests, satisfactions, and rewards. A 
smaller percent of respondents were influenced by work 
experiences, talents and abilities, and tangible assets. 
Migration requirements and inheritance of property were 
least influential on career choices.
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12. The high school academic achievement record through­
out high school is an index to the status of aspired 
and expected educational choices of students.
A statistically significant association existed between 
student academic achievement and vocational choice levels.
13. Attainment of educational and occupational aspirations 
are primarily limited by the same reasons.
The most important reasons indicated by students deter­
ring attainment of vocational aspirations were change of 
interest, lack of ability or skill, and lack of financial 
support.
14. Financial aid for continued education and occupational 
entry is not a serious deterrent to the attainment of 
career objectives for a majority of students.
Parents and work at a job were regarded as the primary 
sources of financial support in reaching career objectives 
by a majority of students. More than half of the parents 
were employed in skilled and higher level occupations, 
indicating that adequate financial support could be ob­
tained. Continued education was highly valued, as evi­
denced by 92.4 percent of the students who were encouraged 
by their parents to acquire additional schooling beyond 
high school.
IV. Summary
Several influences can be drawn from previous research findings 
regarding the occupational choices of youth.
1. Final occupational choices are based upon tentative occu­
pational choices. These are made on the basis of an indi­
vidual's experience, knowledge of occupational alternatives, 
training requirements of occupations, financial and non­
monetary reward, the individual's resources, and the indi­
vidual’s preference and personality characteristics.
2. The influence of parents, friends, school personnel, and 
others is important in contributing to the development of 
the individual's self-concept.
3. The persuasive and potent influence of reference groups 
within the social status greatly influence youth's atti­
tude toward education.
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4. The characteristics of farm youth enrolled in agricultural 
curricula in college are different from those of nonfarm 
youth enrolled in the same curricula in many respects.
5. Youths perceive specific factors as having had the greatest 
influence on their choice of college curricula.
Several researchers have concluded that the public education system 
is the agency most capable of providing the education and training needed 
by youth if they are to successfully compete in the world of work.
CHAPTER III
PRESENTATION OF DATA 
Data presented in this chapter will serve as the bases of the con­
clusions and recommendations resulting from this study.
Fourteen hypotheses were tested using chi-square and the analysis 
of variance. Because some of the computations necessary to get from raw 
data to final results were so extensive, it seemed appropriate in such 
ca,ses, to display summaries of several tables as one in the narrative 
qnd include tables of the raw data in the appendices. When this is done, 
and reference to raw data seems required to make the narration lucid, the 
reader will be referred to the appropriate appendix tables.
Since chi-square was the primary statistical test used in processing 
data most of the tabular displays in the narrative will be verifications 
of results of these tests. Analysis of variance was used either to 
corroborate the results of chi-square tests or to identify multivariate 
factors which seem to significantly influence students' occupational 
choices. Except in a few cases, analysis of variance tests were some­
what secondary. Therefore, most of the results of those tests were 
placed in the appendices.
Students whose home backgrounds vary in regard to whether they were 
reared on a farm, in a rural nonfarm area, in a suburban or urban area 
do not differ significantly as to the grade level at which they first 
make their occupational choices. Although data in Table I show that 
larger numbers of students from all except urban areas tend to make their
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TABLE I
GRADE WHEN STUDENT MADE FIRST OCCUPATIONAL
CHOICE BY AREA WHERE STUDENT REARED
Where Student 
Reared
8th Grade 
or 
Lower High School College Total
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Farm 45 7.06 70 10.99 51 8.01 166 26.00
Rural Nonfarm 35 5.49 85 13.34 66 10.36 186 29.20
Suburban 49 7.69 70 10.99 50 7.85 169 26.53
Urban 28 4.40 39 6.12 49 7.69 116 18.21
Total 157 24.65 264- 41.44 216 33.91 637 100.00
X2 = 10.767 df = 6
not significant
first occupational choices in high school, the differences observed in 
numbers of pre- and post-high school students are not statistically 
significant. Unlike students from other areas, urban students tend to 
delay, until college, making their first choice of an occupation.
When students of the sophomore, junior, and senior classification 
were distributed by occupational choice, the chi-square test proved non­
significant. All classifications selected horticulture in greater 
numbers than the other occupations listed, but veterinary medicine, farm­
ing and agricultural economics, and vocational agricultural instructor
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2, 3, and 4, respectively, among sophomores. Juniors chose farming, 
vocational agriculture, and general agriculture as second, third, and 
fourth, choices while seniors chose vocational agriculture, agricultural 
extension, and agricultural economics in greater numbers.
Data contained in Table IIA show that males and females in this 
study differ significantly in their agricultural occupational choices.
The chi-square test was significant at the .01 level. Approximately one- 
half of the female students were concentrated in horticulture and veteri­
nary medicine (31 percent and 18 percent, respectively), while male stu­
dents were evenly distributed among farming, vocational agriculture, 
agricultural economics, horticulture, general agriculture, and agri­
culture extension (9.91 percent to 9.25 percent).
When students' agricultural occupational choices were compared using 
the farm, rural nonfarm, suburban and urban areas as descriptions of 
areas where they were reared, the results shown in Table III were ascer­
tained, There were significant differences in the students' choices 
when compared using these factors as variables. It was observed that 
General Farmer, Vocational Agriculture Instructor, and General Agricul­
ture were the three most popular choices, respectively, made by students 
from farm backgrounds. With students from rural nonfarm areas, Voca­
tional Agriculture Instructor, Agricultural Economics, and Horticulture, 
in that order, were the three most popular agricultural occupational 
choices. Horticulture, Veterinarian, and Forestry were the three occupa­
tions selected by the largest number of students from suburban areas.
For urban students, Horticulture, Plant Pathology, and Agricultural Eco­
nomics led as the three modt chosen agricultural occupations.
TABLE II
STUDENTS OCCUPATIONAL CHOICE BY CLASSIFICATION
Occupational Choice of Student
Classification
of
Student Farmer
Agricultural
Economics
Vocational
Agriculture
Instructor
Agricultural 
Extension 
. _ . Agent . . _
Dairy
Scientist
Animal
Scientist
No.
Per
cent No.
Per
cent No.
Per
cent
Per 
No. cent No.
Per
cent No.
Per
cent
Sophomores 19 3.21 19 3.21 18 3.04 14 2.36 4 0.68 14 2.36
Juniors 22 3.72 15 2.53 19 3.21 12 2.03 5 0.84 12 2.03
Seniors 18 3.04 21 3.55 26 4.39 22 3.72 3 0.51 14 2.36
Total 59 9.97 55 9.29 63 10.64 48 8.11 12 2.03 40 6.76
X2 = 25.827 df = 26
not significant
TABLE II (Continued)
_______________________________Occupational Choice of Student
Classification
of Agricultural General Plant Plant
Student________Engineer_____Agriculture Horticulture Genetics Pathology Veterinarian Forestry
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Sophomores 12 2.03 17 2.87 25 4.22 4 0.68 9 1.52 21 3.55 4 0.68
Juniors 4 0.68 16 2.70 24 4.05 9 1.52 9 1.52 15 2.53 10 1.69
Seniors 4 0.68 18 3.04 38 6.42 12 2.03 13 2.20 16 2.70 17 2.87
Total 20 3.38 51 8.61 87 14.70 25 4.22 31 5.24 52 8.78 31 5.24
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TABLE II (Continued)
Occupational Choice of Student
Classification
of
Student Other Total
No.
Per
cent No.
Per
cent
Sophomores 4 0.68 184 31.08
Juniors 5 0.84 177 29.90
Seniors 9 1.52 231 39.02
Total 18 3.04 592 100.00
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TABLE IIA
STUDENTS' OCCUPATIONAL CHOICE BY SEX
Occupational Choice of Student
Sex
of
Student Farmer
Agricultural
Economics
Vocational
Agriculture
Instructor
Agricultural
Extension
Agent
Dairy
Scientist
Animal
Scientist
Agricultural
Engineer
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Per 
No. cent No.
Per
cent No.
Per
cent
Male 53 9.04 48 8.19 51 8.70 42 7.17 9 1.54 31 5.29 18 3.07
Female 6 1.02 6 1.02 9 1.54 6 1.02 3 0.51 9 1.54 2 0.34
Total 59 10.07 54 9.22 60 10.24 48 8.19 12 2.05 40 6.83 20 3.41
X2 = 70.59 df = 13
Significant at .01 level
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TABLE IIA (Continued)
Occupational Choice of Student
Sex
of
Student
General
Agriculture Horticulture
Plant
Genetics
Plant
Pathologist Veterinarian Forestry
No.
Per
cent No.
Per
cent No;
Per
cent
Per 
No. ' cent No.
Per
cent No.
Per
cent
Male 44 7.51 45 7.68 20 3.41 25 4.27 28 4.78 28 4.78
Female 7 1.19 41 7.00 4 0.68 6 1.02 24 4.10 3 0.51
Total 51 8.70 86 14.68 24 3.10 31 5.29 52 8.87 31 5.29
TABLE IIA (Continued)
Sex
of
Student
Occupation Choice of Student
Other Total
Per Per
No. cent No. cent
Male 12 2.05 454 77.47
Female 6 1.02 132 22.53
Total 18 3.07 586 100.00
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TABLE III
STUDENTS' OCCUPATIONAL CHOICE BY AREA WHERE STUDENTS WERE REARED
Where Occupational Choice of Student
Student
Was
Reared
General
Agriculture
Agricultural
Economics
Vocational
Agriculture
Instructor
Agricultural
Extension
Agent
Dairy
Scientist
Animal
Scientist
Agricultural
Engineer
No.
Per
cent No.
Per
cent
Per 
No. cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Farm 32 5.49 12 2.06 26 4.46 19 3.26 0 0.00 13 2.23 5 0.86
Rural
Nonfarm 9 1.54 24 4.12 26 4.46 15 2.57 2 0.34 14 2.40 7 1.20
Suburban 9 1.54 8 1.37 4 0.69 9 1.54 4 0.69 6 1.03 3 0.51
Urban 9 1.54 10 1.72 6 1.03 5 0.86 5 0.86 6 1.03 5 0.86
Total 59 10.12 54 9.26 62 10.63 48 8.23 11 1.89 39 6.69 20 3.45
X2 = 158.23 df = 39
significant at .01 level
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TABLE III (Continued)
Where  Occupational Choice of Student
Student
Was General Plant Plant
Reared___________Agriculture_____Horticulture_____Genetics______Pathologist_____Veterinarian____ Forestry
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Farm 23 3.95 4 0.69 7 1.20 3 0.51 11 1.89 2 0.34
Rural
Nonfarm 12 2.06 22 3.77 8 1.37 9 1.54 10 1.72 6 1.03
Suburban 7 1.20 36 6.17 6 1.03 8 1.37 26 4.46 19 3.26
Urban 8 1.37 23 3.95 2 0.34 11 1.89 5 0.86 4 0.69
Total 50 8.58 85 14,58 23 3.95 31 5.32 52 8.92 31 5.32
TABLE III (Continued)
Where  Occupational Choice of Student
Student
Was
Reared______________Other____  ______Total
No.
Per
cent No.
Per
cent
Farm 3 0.51 160 27.44
Rural
Nonfarm 7 1.20 171 29.33
Suburban 3 0.51 148 25.39
Urban 5 0.86 104 17.84
Total 18 3.09 583 100.00
72
Greater numbers of suburban and urban students chose Horticulture 
than any of the other occupations. However, comparatively greater num­
bers of students from rural nonfarm areas chose Vocational Agriculture 
Instructor. Closely following were Agricultural Economics and Horti­
culture, respectively.
More students from farm areas wanted to enter farming than any of 
the other occupations.
Data show that no students from farm areas were interested in dairy 
science. Dairy science was the most unpopular occupation with rural non­
farm students. Students from suburban areas selected agricultural engi­
neering in fewest numbers while the occupation desired by the least 
number of urban students was Plant Genetics.
The chi-square test showed that the difference observed in the data 
were significant at the .01 level.
Of the students in this study who felt that their parents * status 
in the community was unimportant, one in five selected Horticulture as 
an agricultural occupation. From this same subgroup of the sample, 11 
percent chose Agricultural Economics as an occupation.
The students who felt that their parents' status in the community 
was important chose Vocational Agriculture Instructor as an occupation 
in greater numbers than any other occupation. Closely following were 
General Farmer and Agricultural Extension Agent. Horticulture was the 
third most popular occupation with students who felt that their parents1 
status in the community was important.
When data in Table IV were statistically tested, the differences 
observed in students' responses were significant. These results were
TABLE IV
STUDENTS' OCCUPATIONAL CHOICE BY PARENTS' STATUS IN COMMUNITY
_________________________________Occupational Choice of-Student_________________________ _
Parents' Vocational Agricultural
Status in Agricultural Agriculture Extension Dairy Animal Agricultural
Community______ Farmer_______Economics Instructor_______Agent______Scientist Scientist Engineer
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Not
Important 17 2.87 26 4.39 19 3.21 8 1.35 5 0.84 18 3.04 4 0.68
Import 42 7.09 29 4.90 44 7.43 40 6.76 7 1.18 22 3.72 16 2.70
Total 59 9.97 55 9.29 63 10.64 48 8.11 12 2.03 40 6.76 20 3.38
TABLE IV (Continued)
Occupational Choice of Student
Parents1 
Status in 
Community
General
Agriculture Horticulture
Plant
Genetics
Plant
Pathologist Veterinarian Forestry
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Per 
No. cent
Not
Important 16 2.70 48 8.11 13 2.20 17 2.87 21 3.55 18 3.04
Important 35 5.91 39 6.59 12 2.03 14 2.36 31 5.24 13 2.20
Total 51 8.61 87 14.70 25 4.22 31 5.24 52 8.78 31 5.24
TABLE IV (Continued)
Occupational Choice of Student
Parents’ 
Status in 
Community Other Total
Per 
No. cent No.
Per
cent
Not
Important 10 1.69 240 40.54
Important 8 1.35 352 59.46
Total 18 3.04 592 100.00
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corroborated by an analysis of variance test, the results of which can 
be seen in Appendix Table II.
Bata in Table V show that the proportion of students choosing Horti­
culture, Veterinarian, and Forestry as occupations tended to increase as 
their fathers' education increased. On the other hand, the opposite can 
be found with students who chose Agricultural Economics and Vocational 
Agriculture Instructor as preferable occupations. These trends are observ­
able although variations in the proportions are not great. Those differ­
ences along with others are great enough, however, to be significant at 
the ,05 level when tested by chi-square.
The three most popular occupations with students whose fathers' 
educational levels were eighth grade or less were Vocational Agriculture 
Instructor, Agricultural Economics, and General Farmer, in declining 
order. According to Table V, Vocational Agriculture Instructor, and 
Horticulture shared top popularity, Agricultural Extension Agent and 
Agricultural Economics shared second place, and General Farmer was third 
in occupational selections by students whose fathers' education ranged 
from 9 - 1 2  years.
For students with fathers whose education was beyond 12th grade, 
Horticulture, Veterinarian, and General Farmer were first, second, and 
third, respectively, in regard to numbers who chose those as occupations.
Table VA relates student occupational choices to mothers' education 
in a chi-square test. There were no significant differences in occupa­
tional choices of students whose mothers had different educational 
levels. The three most selected occupations among students whose mothers' 
education ranged from 8th grade down were Agricultural Economics, General
TABLE V
STUDENTS' OCCUPATIONAL CHOICE BY FATHERS' EDUCATIONAL LEVEL
Occupational Choice of Student
Father's 
Educational 
Level Farmer
Agricultural
Economics
Vocational
Agriculture
Instructor
Agricultural
Extension
Agent
Dairy
Scientist
Animal
Scientist
Agricultural
Engineer
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Eighth 
Grade of 
Less 9 1.52 13 2.20 15 2.53 7 1.18 0 0.00 6 1.01 6 1.01
9th - 12th 
Grade 19 3.21 20 3.38 28 4.73 20 3.38 7 1.18 13 2.20 3 0.51
Vocational
or
Trade School, 
College 31 5.24 22 3.72 20 3.38 21 3.55 5 0.84 21 3.55 11 1.86
Total 59 9.97 55 9.29 63 10.64 48 8.11 12 2.03 40 6.76 20 3.38
X2 = 44.076 df = 26
significant at .05 level
TABLE V (Continued)
______________________________Occupational Choice of Student
Father’s 
Educational
,Level________Agriculture Horticulture_____Genetics_____Pathologist______Veterinarian______ Forestry
No.
Per
cent No.
Per
cent No.
Per
cent .No.
Per
cent No.
Per
cent No.
Per
cent
Eighth 
Grade of 
Less 8 1.35 7 1.18 4 0.68 4 0.68 4 0.68 3 0.51
9th - 12th 
Grade 15 2.53 28 4.73 12 2.03 10 1.69 10 1.69 9 1.52
Vocational
or
Trade School, 
College 28 4.73 52 8.78 9 1.52 17 2.87 38 6.42 19 3.21
Total 51 8.61 87 14.70 25 4.22 31 5.24 52 8.78 31 5.24
TABLE V (Continued)
Occupational Choice of Student
Father's 
Educational 
Level Other Total
No.
Per
cent No.
Per
cent
Eighth 
Grade or 
Less 3 0.51 89 15.03 -
9th - 12th 
Grade 5 0.84 199 33.61
Vocational
or
Trade School, 
College 10 1.69 304 51.35
Total 18 3.04 592 100.00
TABLE VA
STUDENTS’ OCCUPATIONAL CHOICE BY MOTHERS' EDUCATIONAL LEVEL
_________________________Occupational Choice of Student___________________________________
Mothers' Vocational Agricultural
Educational Agricultural Agriculture Extension Dairy Animal Agricultural
Level________ Farmer______Economics Instructor______Agent_____Scientist Scientist______Engineer
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Eighth 
Grade or 
Less 5 0.84 8 1.35 4 0.68 5 0.84 0 0.00 3 0.51 3 0.51
9th - 12th 
Grade 24 4.05 25 4.22 30 5.07 21 3.55 7 1.18 21 3.55 9 1.52
Vocational
or
Trade School, 
College 30 5.07 22 3.72 29 4.90 22 3.72 5 0.84 16 2.70 8 1.35
Total 59 9.97 55 9.29 63 10.64 48 8.11 12 2.03 40 6.76 20 3.38
X2 = 35.416 df = 26
not significant
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TABLE VA (Continued)
Occupational Choice of Student
Mothersf 
Educational 
Level
General
Agriculture Horticulture
Plant
Genetics
Plant
Pathologist Veterinarian Forestry
No.
Per
cent No.
Per
cent
Per 
No. cent
Per 
No. cent No.
Per
cent
Per 
No. cent
Eighth 
Grade or 
Less 7 1.18 6 1.01 2 0.34 1 0.17 1 0.17 0 0.00
9th - 12th 
Grade 22 3.72 39 6.59 14 2.36 10 1.69 13 2.20 12 2.03
Vocational
or
Trade School, 
College 22 3.72 42 7.09 9 1.52 20 3.38 38 6.42 19 3.21
Total 51 8.61 87 14.70 25 4.22 31 5.24 62 8.78 31 5.24
TABLE VA (Continued)
Occupational Choice of Student
Mothers1 
Educational 
Level Other Total
No.
Per
cent No.
Per
cent
Eighth 
Grade or 
Less 3 0.51 48 8.11
9th - 12th 
Grade 7 1.18 254 42.91
Vocational
or
Trade School, 
College 8 1.35 290 48.99
Total 18 3.04 592 100.00
00
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Agriculture, and Horticulture. These were ranked 1, 2, and 3, 
respectively by numbers of students who chose them.
Horticulture was selected by the most students while Vocational 
Agriculture Instructor and Agricultural Economics were chosen two and 
three, respectively by students whose mothers' educational levels 
ranged from 9 - 1 2 .
In the category where mothers' educational level ranged from 12th 
grade up, the greatest number of students selected Horticulture. The 
second most popular occupation was Veterinarian while third place was 
shared by General Farmer and Vocational Agriculture Instructor.
Table VI is composed of data about students' occupational choices 
and their fathers' occupations. More than forty percent of the students 
in the sample had professionally or technically employed fathers. Among 
these students more than twenty percent chose Horticulture for an occu­
pation; about twelve percent expect to be veterinarians and nine percent 
want to be agricultural economists. Only small numbers of students 
whose fathers were engaged in professional or technical employment were 
interested in becoming dairy scientists or agricultural engineers.
Occupying third rank from the bottom, Vocational Agriculture In­
structor ranked above only Agricultural Extension Agent and Plant 
Genetics which shared second place from the bottom and Dairy Scientist 
and Agricultural Engineer which were the occupations desired by the 
fewest number of students.
It can be observed from data in Table VI that occupations in Horti­
culture, Vocational Agriculture Instructor, and Agricultural Extension 
Agent were the top three in popularity among students whose fathers were
TABLE VI
STUDENTS' OCCUPATIONAL CHOICE BY FATHERS' OCCUPATION
Occupational Choice of Student
Fathers' 
Occupation Farmer
Vocational 
Agricultural Agriculture 
Economics Instructor
Agricultural
Extension
Agent
Dairy
Scientist
Animal
Scientist
Agricultural
Engineer
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Farmer/
Farm
Worker 32 5.86 13 2.38 25 4.58 13 2.38 3 0.55 6 1.10 8 1.47
Laborer/
Skilled
Worker 7 1.28 14 2.56 21 3.85 17 3.11 4 0.73 14 2.56 5 0.92
Professional/ 
Technical 15 2.75 20 3.66 14 2.56 10 1.83 4 0.73 18 3.30 5 0.92
Total 54 9.89 47 8.61 60 10.99 40 7.33 11 2.01 38 3.30 18 3.30
X2 = 103.407 df = 26
significant at .01 level
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TABLE VI (Continued)
Occupational Choice of Student
Fathers' 
Occupation
General
Agriculture Horticulture
Plant
Genetics
Plant
Pathologist Veterinarian Forestry
No.
Per
cent No.
Per
cent
Per 
No. cent
Per 
No. cent No.
Per
cent No.
Per
cent
Farmer/
Farm
Worker 20 3.66 9 1.65 4 0.73 1 0.18 5 0.92 2 0.37
Laborer/
Skilled
Worker 13 2.38 24 4.40 11 2.01 14 2.56 13 2.38 7 1.28
Professional/
Technical 15 2.75 50 9.16 9 1.65 16 2.93 29 5.31 19 3.48
Total 48 8.79 83 15.20 24 4.40 31 5.68 47 8.61 28 5.13
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TABLE VI (Continued)
Occupational Choice of Student
Fathers'
Occupation________Other___________Total
No.
Per
cent No.
Per
cent
Farmer/
Farm
Worker 2 0.37 143 26.19
Laborer/
Skilled
Worker 5 0.92 169 30.95
Professional/
Technical 10 1.83 234 42.86
Total 17 3.11 546 100.00
00O'
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laborers or skilled workers. It is interesting to note that Dairy 
Scientist was also the least desirable occupational choice for these 
students. Agricultural Engineer was only slightly more popular than 
Dairy Scientist. While Vocational Agriculture Instructor ranked third 
from the bottom among students whose fathers were professionally or 
technically employed, this occupation ranked just second from the top 
as far as students were concerned whose fathers were laborers or 
skilled workers.
More than twenty percent of the students whose father were farmers 
or farm workers wanted to be a general farmer. This occupation was 
desired by the greatest number of students in that category. However, 
Vocational Agriculture Instructor was second only to General Farmer and 
General Agriculture was third as occupational choices. From this group 
of students, fewest would like to have Forestry and Plant Pathology as 
occupations. Dairy Scientist ranked second from the bottom in popu­
larity among students whose fathers were farmers or farm workers.
There was a significant difference in students' occupational 
choices when fathers' occupations were related to students' occupational 
choices. Chi-square tests showed that differences were significant at 
the .01 level. Although not as significant as with fathers' occupa­
tions, data in Table VI show that students' occupational choices vary 
with general classifications of their mothers' occupations. Horticul­
ture was the occupation that was desired by the greatest number of 
students whose mothers were housewives; professional or technical 
workers; and laborers, (unskilled or skilled), in that order, chose 
Horticulture as an occupation than any of the others.
TABLE VIA
STUDENTS’ OCCUPATIONAL CHOICE BY MOTHERS' OCCUPATION
Occupational Choice; of Student
Mothers' 
Occupation Farmer
Agricultural
Economics
Vocational
Agriculture
Instructor
Agricultural
Extension
Agent
Dairy
Scientist
Animal
Scientist
Agricultural
Engineer
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Housewife 37 6.47 25 4.37 28 4.90 22 3.85 8 1.40 19 3.32 12 2.10
Skilled/
Unskilled
Laborer 16 2.80 17 2.97 19 3.32 13 2.27 4 0.70 13 2.27 7 1.22
Professional/
Technical 5 0.87 10 1.75 13 2.27 7 1.22 0 0.00 7 1.22 1 0.17
Total 38 10.14 52 9.09 60 10.40 42 7.34 12 2.10 39 6.82 20 3.50
X2 = 42.434 df = 26
significant at .05 level
00
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TABLE VIA (Continued)
Occupational Choice of Student
Mothers’ 
Occupation
General
Agriculture Horticulture
Plant
Genetics
Plant
Pathologist Veterinarian Forestry
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
Housewife 25 4.37 48 8.39 7 1.22 9 1.57 21 3.67 12 2.10
Skilled/
Unskilled
Laborer 16 2.80 22 3.85 16 2.80 14 2.45 17 2.97 15 2.62
Professional/
Technical 9 1.57 15 2.62 1 0.17 7 1.22 14 2.45 3 0.52
Total 50 8.74 85 14.86 24 4.20 30 5.24 52 9.07 30 1.24
j
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TABLE VIA (Continued)
Occupational Choice of Student
Mothers1 
Occupation Other Total
No.
Per
cent No.
Per
cent
Housewife 11 1.92 284 49.63
Skilled/
Unskilled
Laborer 7 1.22 196 34.27
Professional/
Technical 0 0.00 92 16.08
Total 18 3.15 572 100.00
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Following Horticulture, students whose mothers were housewives 
were interested in General Farmer and Vocational Agriculture Instructor 
in second and third greatest numbers, respectively. A smaller number 
of students whose mothers were housewives were interested in Agricul­
tural Engineering and Plant Genetics as an occupation.
The second and third most popular agricultural occupation with 
students whose mothers had employment classified as laborer (unskilled 
or skilled) were Vocational Agricultural Instructor, Agricultural 
economics, and Veterinarian, with the last two sharing third place. 
Dairy Scientist was desirable for fewest students in this category.
Veterinarian and Vocational Agriculture Instructor were the two 
occupations which ranked two and three, respectively, in popularity 
behind Horticulture with students whose mothers had professional or 
technical employment. It seems worthwhile to point out that Agricul­
tural Economics and General Agriculture were also popular with students 
in this category. Also when the total population is considered using 
these variables, it is evident that General Farmer and Vocational Agri­
culture Instructor share second place in popularity as occupational 
choices among the students involved in this study.
Almost seventy-two percent of the agricultural students in this 
study represent homes where fathers' incomes range from ten thousand 
dollars up. Other students in the study, about twenty-eight percent, 
came from homes where fathers incomes ranged from zero up to ten 
thousand dollars.
Data in Table VII, show that an occupation as Agricultural Exten­
sion Agent is the aspiration of the greatest number of students whose
TABLE VII
STUDENTS1 OCCUPATIONAL CHOICE BY ANNUAL INCOME OF FATHERS
Occupational Choice
Annual 
Income of 
Fathers Farmer
Vocational 
Agricultural Agriculture 
Economics Instructor
Agricultural
Extension
Agent
Dairy
Scientist
Animal
Scientist
Agricultural
Engineer
No.
Per
cent No.
Per
cent No.
Per
cent
Per 
No. cent No.
Per
cent No.
Per
cent No.
Per
cent
$0 - $9999 10 1.77 15 2.65 20 3.54 23 4.07 3 0.53 7 1.24 4 0.71
$10,000 46 8.14 36 6.37 43 7.61 22 3.89 9 1.59 32 5.66 13 2.30
Total 56 9.91 51 9.03 63 11.15 45 7.96 12 2.12 39 6.90 17 3.01
X2 = 34.001 df = 13
significant at the .01 level
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TABLE VII (Continued)
Occupational Choice
Annual 
Income of 
Fathers
General
Agriculture Horticulture
Plant
Genetics
Plant
Pathologist Veterinarian Forestry
No.
Per
cent No.
Per
cent
Per 
No. cent No.
Per
cent No.
Per
cent No.
Per
cent
$0 - $9999 20 3.54 21 3.72 12 2.12 5 0.88 9 1.59 4 0.71
$10,000 31 5.49 59 10.44 12 2.12 24 4.25 41 7.26 25 4.60
Total 51 9.03 80 14.16 24 4.25 29 5.13 50 8.85 30 5.31
VOlo
TABLE VII (Continued)
Occupational Choice
Annual 
Income of 
Fathers Other Total
No.
Per
cent No.
Per
cent
$0 - $9999 6 1.06 159 28.14
$10,000 12 2.12 406 71.86
Total 18 3.19 565 100.00
voO'
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fathers earn less than ten thousand dollars. Vocational Agriculture 
Instructor, General Agriculture, and Horticulture share second place 
as a desirable occupation among these students and Agricultural Econo­
mist is third.
The occupation which is desired by the largest number of students 
whose fathers make ten thousand dollars and above is Horticulture. 
Following that is General Farmer and Vocational Agriculture Instructor 
sharing second place and Veterinarian in third.
Chi-square tests showed that the differences in the occupational 
choices made by students when fathers’ incomes were used as variables 
were significant at the .01 level. These results were confirmed by 
analysis of variance tests. The results of the analysis of variance 
tests can be found in Appendix Table III.
When mothers' incomes were classified in the same manner as 
fathers' incomes were and related to the occupational choices made by 
the participants, no significant differences were found. Data in Table 
VIIA show that slightly more students whose mothers made from zero to 
ten thousand dollars chose Horticulture, Vocational Agriculture Instruc­
tor, General Farmer, and Agricultural Economics. However, although 
these occupations were popular with students whose mothers had lower 
incomes, students in the other category chose those occupations with 
relatively high frequency also. High frequency occupational choices 
for one group were almost always high frequency choices for the other 
group.
It is interesting to observe that students whose mothers earned 
ten thousand dollars and up constituted approximately seventeen percent
TABLE VIIA
STUDENTS' OCCUPATIONAL CHOICE BY ANNUAL INCOME OF MOTHERS
Occupational Choice
Annual Vocational Agricultural
Income of Agricultural Agriculture Extension Dairy Animal Agricultural
Mothers______Farmer________Economics Instructor  Agent____ Scientist Scientist Engineer
No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent No.
Per
cent
$0 - $9999 49 8.90 45 7.89 53 9.30 37 6.49 11 1.93 16 2.81 33 5.79
$10,000 8 1.40 9 1.58 10 1.75 8 1.40 1 0.18 2 0.35 5 0.88
Total 57 10.00 54 9.47 63 11.05 45 7.89 12 2.11 18 3.16 38 6.67
X2 = 14.187 
not significant
df = 13
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TABLE VI3A (Continued)
Occupational Choice
Annual 
Income of 
Mothers
General
Agriculture Horticulture
Plant
Genetics
Plant
Pathologist Veterinarian Forestry
No.
Per
cent No.
Per
cent No.
Per
cent
Per 
No. cent No.
Per
cent No.
Per
cent
$0 - $9999 40 7.02 70 12.28 23 4.04 20 3.51 37 6.49 23 4.04
$10,000 10 1.75 11 1.93 1 0.18 9 1.58 13 2.28 8 1.40
Total 50 8.77 81 14.21 24 4.21 29 5.09 50 8.77 31 5.44
TABLE VIIA (Continued)
Occupational Choice
Annual 
Income of 
Mothers Other Total
No.
Per
cent No.
Per
cent
$0 - $9999 15 2.63 472 82.81
$10,000 3 0.53 98 17.10
Total 18 3.16 570 100.00
00
of the sample while students whose mothers' income was lower comprised 
more than eighty-two percent. This is almost the exact reverse of the 
income situation for students' fathers.
In Table VIII data were presented which relate parental attitudes 
and students' choices of occupations. Whether parents encouraged or 
discouraged students about their choices of occupations appeared to have 
no affect. This is evident by both chi-square tests, as shown by data 
in Table VIII, and the analysis of variance shown in Appendix Table IV. 
Even though students were similar in making choices of occupations when 
related to parental attitudes, it seems important to point out that the 
popularity of Plant Genetics, as a desirable occupation, escalated to 
first place among both groups. Moreover, when parents were discouraging 
only one-fourth of the students preferred Plant Genetics as an occupa­
tion.
Table IX is a summary of chi-square tests relating students' class­
ification (sophomore, junior, or senior) to (1) quality of procedures 
for counseling students about vocational choices at the high school 
level; (2) the degree of availability of vocational information at the 
high school; and (3) the availability of organized instruction in the 
students' occupational choice at the high school. There were highly 
significant differences (p<.01) in quality of counseling procedures 
among students who declared counseling procedures to be "poorly organ­
ized," almost half (45%) were seniors, while thirty percent were 
juniors and twenty-five percent were sophomores. Over a third (39%) 
of the students in the survey indicated that counseling services were 
either "poorly organized" or "non-existent." These results are
TABLE VIII
STUDENTS' OCCUPATIONAL CHOICE BY PARENTS’ ATTITUDE TOWARD CHOICE OF MAJOR
Occupational Choice
Parents1 
Attitude Farmer
Agricultural
Economics
Vocational
Agriculture
Instructor
Agricultural
Extension
Agent
Dairy
Scientist
Animal
Scientist
Agricultura!
Engineer
No.
Per
cent No.
Per
cent No.
Per
cent
Per 
No. cent No.
Per
cent No.
Per
cent No.
Per
cent
Dis­
couraging 13 2.20 10 1.69 6 1.02 7 1.19 3 0.51 10 1.69 3 0.51
Encouraging 45 7.63 45 7.63 57 9.66 41 6.95 9 1.53 15 5.08 15 2.54
Total 58 9.83 55 9.32 63 10.68 48 8.14 12 2.03 18 6.78 18 3.05
i— *oo
TABLE VIII (Continued)
Parents'
Attitude
General
Agriculture Horticulture
Plant
Genetics
Plant
Pathologist Veterinarian Forestry
No.
Per
cent No.
Per
cent
Per 
No. cent No.
Per
cent No.
Per
cent No.
Per
cent
Dis­
couraging 1 0.17 9 1.53 23 3.90 7 1.19 3 0.51 6 1.02
Encouraging 19 3.22 42 7.12 64 10.85 18 3.05 27 4.58 46 7.80
Total 20 3.39 51 8.64 87 14.75 25 4.24 30 5.08 52 8.81
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TABLE VIII (Continued)
Occupational Choice
Parents'
Attitude Other Total
Per 
No. cent No.
Per
cent
Dis­
couraging 3 0.51 104 17.63
Encouraging 15 2.54 486 82.37
Total 18 3.05 590 100.00
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illustrated in Appendix Table V and VA.
TABLE IX
DIFFERENCES BY STUDENT CLASSIFICATION IN HIGH SCHOOL COUNSELING 
PROCEDURES, AVAILABILITY OF VOCATIONAL INFORMATION, AND 
AVAILABILITY OF ORGANIZED INSTRUCTION IN 
OCCUPATIONAL CHOICE
Classification
Procedures at High School for Counseling 
Students About Educational Choices
X2 df 
26.805** 10
Degree of Availability of Vocational 
Information 22.373** 8
Availability of Organized Instruction 
in Occupational Choice 5.147+ 2
**significant at .01 level
+approaching significance
There were also highly significant difference in the degree of
availability of vocational information among the different classifica-
tions of student in the survey (p<.01). Over forty percent of the soph­
omores and juniors indicated that good or excellent vocational informa­
tion was available at their high schools while thirty-seven percent of 
seniors received good or excellent vocational information. Conversely, 
of those students indicating that the degree of availability of voca­
tional information was poor, over half were seniors, while the propor­
tion of sophomores and juniors was approximately equal (27% and 22%, 
respectively).
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A significant difference (p<.05) in the availability of organized 
instruction in the students' chosen occupation existed among the three 
classifications. Students who had organized instruction available 
were distributed rather evenly among the sophomores, juniors, and 
seniors, but the greatest percentage of those who had no instruction 
available in high school were seniors (42%). Details of the chi-square 
test are shown in Appendix Table VE.
The degree to which students discussed course choices with various 
persons (parents, teachers, principals, guidance counselors, other 
relatives, classmates, vocational agricultural teachers, county agents, 
and others) is related to the students choice of either vocational 
agricultural education or a technical agricultural occupation as a 
major is summarized in Table X.
The chi-square test for parents was highly significant (p<.01.
Over three-fourths of vocational agricultural education majors indi­
cated that they discussed course choices with parents. For discussing 
course choices with teachers, almost two-thirds of the vocational 
agricultural majors talked to teachers while thirty-nine percent of the 
technical majors talked to teachers. The chi-square test was highly 
significant (p<.01).
A highly significant difference (p<.01) also existed among the 
vocational and technical majors in the degree to which they discussed 
cource choices with high school principals. Slightly less than half 
(44%) of the vocational majors talked to principals while only fourteen 
percent of the technical majors discussed course choices with their 
principals.
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The differences, though significant, are not so great for guidance 
counselors (p<.05). Thirty-eight percent of the vocational agricultural 
majors discussed course choices with the guidance counselors as compared 
to twenty-four percent of the technical agricultural majors.
There were no apparent differences in the degree to which the 
vocational and technical majors talked to other relatives and class­
mates about course choices. The chi-square tests proved significant.
TABLE X
DEGREE TO WHICH STUDENTS DISCUSSED COURSE CHOICES 
WITH VARIOUS INDIVIDUALS RELATED TO 
STUDENTS’ OCCUPATIONAL CHOICE
Discussed Course Choices With: X2 d.f.
Parents 14.205** 4
Teachers 18.715** 4
Principals 32.250** 4
Guidance Counselors 10.714* 4
Other Relatives 1.488
Classmates 6.474 4
Vo-Ag Teachers 26.939** 4
County Agents 16.364** 4
Others 16.028** 4
**significant at .01 level 
*significant at .05 level
Highly significant differences existed in the degree to which the 
vocational agriculture and technical agricultural majors discussed 
course choices with vocational agricultural teachers, county agents, 
and others. Over fifty percent of the vocational agricultural majors 
talked to vocational agricultural teachers as compared to over one- 
fourth (26%) of technical agricultural majors. Slightly less than 
two-thirds (62%) of the vocational agricultural majors talked to county 
agents very little or not at all while over three-fourths (78%) of the 
technical majors did not talk to the county agents. Chi-square tests 
in all three cases proved to be highly significant (p<.01). Appendix 
Tables VI through VIR show the details summarized in Table 10.
When the students' occupational choice was included as the depen­
dent variable in an analysis of variance model with specified indivi­
duals with whom the students discussed course choices included as 
independent variables, highly significant differences were found to 
exist for all independent variables in the model except parents 
(p<.05) and other relatives which proved to be nonsignificant. These 
results are shown in Table XA,
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TABLE XA
STUDENTS' OCCUPATIONAL CHOICE
Information Source d.f. m • s •
Discussed Course Choices With:
Parents 4 0.17*
Teachers 4 0.43**
Principals 4 0.66**
Guidance Counselor 4 0.34**
Other Relatives 4 0.02
Classmates 4 0.32**
Vocational Agriculture Teachers 4 0.51**
County Agents 4 0.29**
Others 4 0.24**
Error 214 0.07
Total 250
**p<.01
*p<.05
Data in Table XI summarizes the chi-square analyses of persons 
exerting influence on the students' occupational choice for vocational 
agricultural education and technical agricultural majors. The voca­
tional agricultural teacher had great influence upon the vocational 
choices of 65 percent of the vocational agricultural education majors 
while slightly more than one-fourth (27%) of the technical majors 
indicated great influence. Chi-square tests (Appendix Table VIIA 
indicate a highly significant difference (p<.01) existed among the two 
groups with respect to the degree of influence exerted by the local 
vocational agriculture teachers on the students' occupational choice. 
The Analysis of Variance test (Appendix Table VIIB) corroborates these 
results.
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TABLE XI
SUMMARY OF CHI-SQUARE TESTS OF THE INFLUENCES EXERTED BY OTHERS 
ON STUDENTS1 OCCUPATIONAL CHOICES
Persons Exerting Influence on Students 
Occupational Choice
Major
X2 d.f.
Local Vocational Agriculture Teacher 54.045** 4
Other High School Teachers 35.407** 4
Parents 6.797 4
Other Relatives 4.255 4
Fellow High School Student 17.113** 4
Fellow College Student 7.183 4
College Instructor 5.279 4
High School Counselor 18.598** 4
Local Farmer 19.741** 4
Other Adults in Home Community 9.263+ 4
**significant at .01 level 
+approaching significance
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Over half (52%) of the vocational agricultural majors were influ­
enced by other high school teachers in their vocational choices as 
compared to 18 percent of the technical majors. The chi-square 
(Appendix Table VIID) and Analysis of Variance (Appendix Table VIIE) 
tests were both highly significant (p<.01) for this relationship.
Parents exerted a relatively high degree of influence for both 
vocational and technical majors (70% and 55%, respectively). The 
test proved nonsignificant, but the analysis of variance tests indi­
cate a significant difference (p<.05) in the means for the two groups 
(Appendix Tables VIIE and VIIF).
Both the chi-square and the analysis of variance tests detected 
no appreciable differences in the influence exerted by other relatives 
on occupational choices for the two groups (Appendix Tables V U G  and 
VIIH).
Fellow high school students greatly influenced 38 percent of the 
vocational agricultural majors as opposed to 16 percent of the techni­
cal majors. The chi-square and analysis of variance tests both indi­
cate significant differences (p<.01) between the two groups (Appendix 
Tables VIII and' VIIJ). In contrast, the distribution of influence by 
fellow college students upon the occupational choice was somewhat even 
with 45 percent of the vocational majors and 34 percent of the tech­
nical majors being greatly influenced by fellow college students. 
Approximately 34 percent of the vocational majors and 29 percent of 
the technical majors indicated little or no influence by college stu­
dents. The chi-square and analysis of variance tests proved not sig­
nificant for this relationship (Appendix Tables VIIK and VIIL).
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A look at Appendix Table VIIM reveals that no significant differ­
ences exist on the influence exerted by the college instructor upon the 
occupational choice of the vocational and technical majors. The analy­
sis of variance table (Appendix Table VIIN) supports this conclusion. 
Approximately 30 percent of the vocational majors and 33 percent of the 
technical majors indicated little or no influence by college instruc­
tors while 39 percent and 41 percent, respectively, indicated great 
influence.
The chi-square and analysis of variance tests both indicate highly 
significant differences (pi<. 01) in the degree of influence of the high 
school guidance counselor upon the occupational choices of the two 
groups under study. Appendix Table VIIO shows that approximately 27 
percent of the vocational majors responded that high school guidance 
counselors greatly influenced their occupational choice while only 14 
percent of the technical majors indicate great influence by counselors. 
The greater degree of influence was in a negative direction with 63% of 
the vocational majors and 75 percent of the technical majors indicating 
little or no influence by guidance counselors in high schools. The 
results of the analysis of variance test (Appendix Table VHP) strongly 
support this finding.
Appendix Table VIIQ shows the degree of influence exerted by local 
farmers on the students' occupational choices. Slightly less than 
one-fourth (23%) of the vocational agricultural majors indicated that 
local farmers had great influence upon their occupational choices while 
almost half (48%) indicated little or no influence by farmers. About 
twenty percent of the technical majors considered themselves greatly
112
influenced by local farmers in their occupational choices and a sur­
prising 62 percent indicated little or no influence. The analysis of 
variance test in Appendix Table VIIR tend to corroborate these con­
clusions .
Significant differences (p<.01) in the influence exerted by 
other adults in the students' home community upon the students occupa­
tion among the vocational and technical majors are shown in Appendix 
Table VIIS. The two majors indicated great influence by other adults 
in almost the same proportions (greater than 20 percent). However, a 
fewer percentage of vocational majors (43%) indicated little or no 
influence by other adults than did technical majors (55%). The analy­
sis of variance table (Appendix Table VIIS) indicated similar findings.
When various persons thought to be influential in students' occu­
pational choices are included as independent variables in an analysis 
of variance model, the differences among vocational agricultural 
majors and technical agricultural majors are found to be highly signi­
ficant (p<.01). Additionally, when the sources of variation are parti­
tioned into the various components, highly significant differences are 
shown for vocational agricultural teachers, other high school teachers, 
fellow high school and college students, college instructors, high 
school counselors, local farmers, and other adults in the community. 
Significant differences were found for parents (p<.05) and differences 
by other relatives proved to be not significant. These results are 
shown in Table XI A.
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TABLE XIA
SUMMARY OF ANALYSIS OF VARIANCE TEST ON PERSONS EXERTING 
INFLUENCE ON STUDENTS' OCCUPATIONAL CHOICES
Source d.f. m.s.
Persons Exerting Influence on Students' 
Vocational Choice:
Vocational Agriculture Teachers 4 0.86**
Other High School Teachers 4 0.62**
Parents 4 0.16*
Other Relatives 4 0.09
Fellow High School Students 4 0.39**
Fellow College Students 4 0.26**
College Instructors 4 0.25**
High School Counselors 4 0.32**
Local Farmers 4 0.51**
Other Adults in Community 4 0.29**
Error 229 0.05
Total 269
**p<.01
*p<.05
Chi-square tests relating the influence of several factors to the 
students’ final occupational choice are summarized in Table XII. An 
overwhelming 91 percent of the vocational agricultural majors indicated 
that their own experiences in vocational agriculture greatly influenced
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TABLE XII
SUMMARY OF CHI-SQUARE TESTS OF THE INFLUENCE EXERTED BY 
SELECTED FACTORS ON STUDENTS' OCCUPATIONAL CHOICE
Students1 Mai or
Source
X2 d.f.
Students Own Experiences in Vocational 
Agriculture 10.886** 3
Extended Conferences with Agriculture 
Teachers 13.603** 3
Observations at Events (Fairs, etc.) 1.294 3
Brochures, Bulletins 6.109 3
College Teachers Other Than Agricul­
tural Education 2.432 3
Agricultural Education in College 5.620 3
Mass Media: Television, Newspaper, Radio 11.948** 3
Supervisors and Officials in Vocational 
Agriculture 3.973 3
their final occupational choice while only 9 percent indicated minor 
influence by their personal experiences. Also significant, 76 percent 
of the technical agriculture majors responded that personal experiences 
in agriculture greatly influenced their occupational choice, with 24 
percent indicating that personal experience played a minor role in their 
choice. The chi-square test (Appendix VIIIA) and the analysis of 
variance test (Appendix Table VIIIB) indicate highly significant differ­
ences in the two groups with respect to the role of personal experiences 
in vocational agriculture.
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The two statistical tests also show highly significant differences 
in the degree to which extended conferences with agricultural teachers 
influenced the students' final occupational choices. Data in Appendix 
Table VIIIC show that over three-fourths of the vocational agricultural 
majors were greatly influenced by these conferences as compared to 50 
percent of the technical agriculture majors. Appendix Table VIIID 
also shows that the greater influence was among vocational agricultural 
maj ors.
Highly significant differences were also shown for the degree of 
influence of mass media on the students' occupational choice. Appendix 
Table VIIIM shows that technical agriculture majors were influenced to 
a greater extent by media (television, newspapers, radio, etc.) than 
were vocational agricultural majors. Approximately 34 percent of the 
technical agriculture majors were greatly influenced by the media 
while 28 percent of the vocational agricultural majors indicated great 
influence by media. It should be pointed out, however, that the major­
ity of both groups indicate only minor media influence: 72 percent
for vocational agricultural majors and 66 percent for the technical 
agriculture majors.
A look at Appendix Table VIIIE reveals that the degree of influ­
ence on students' final occupational choices by observation at fairs 
and expositions was not significantly different for the vocational 
agricultural and technical agriculture majors. It should be noted, 
however, that 53 percent of the vocational agricultural majors and 
45 percent of the technical agriculture majors indicated that they were 
greatly influenced by observation at these special events.
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The effect of brochures and bulletins on the students1 final occu­
pational choice is shown in Appendix Table VIIIG. Though differences 
in the two groups were not significant; the greater proportions of both 
groups (63 percent of the vocational group, and 71 percent of the tech­
nical group) indicated minor influence by brochures and bulletins on 
their final vocational choice.
Influence of college teachers in areas other than agricultural 
education was also not significantly different for the vocational and 
technical majors. As shown in Appendix Table VIII I, exactly half 
of the vocational agricultural majors indicated great influence by 
college teachers in areas other than agriculture with about 41 percent 
of the technical agriculture majors indicating great influence.
The proportion of vocational technical majors who felt that the 
agricultural education they received in college was a greatly influen­
tial factor in their final occupational choice was not significantly 
different as shown in Appendix Table VIIIK. Over half of both groups 
indicated they were greatly influenced.
The influence of supervisors in vocational agriculture was also 
not significantly different among the two study groups. Appendix 
Table VIIIO shows that 66 percent of the technical majors and 56 per­
cent of the vocational majors indicated that the influence of super­
visors in vocational agriculture was minor.
Analysis of variance tests for the degree of influence of brochures 
and bulletins (Appendix Table VIIIJ), observations at fairs and expo­
sitions (Appendix Table VIIIF, agricultural education in college 
(Appendix Table VIIIL) and supervisors in vocational agriculture
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(Appendix Table VIIIP) all supported the non-significant differences 
shown by the chi-square tests.
Vocational agricultural majors disagreed with majors in technical 
agriculture regarding the degree to which their high school curricula 
prepared them for their present majors. It can be observed from data 
in Table XIII that almost 25 percent of the students who said their 
high school curricula prepared them extremely well for their major 
were vocational agricultural majors. Vocational agricultural majors 
constitute just over 11 percent of the total population for the study. 
Almost 31 percent of the students thought their high school curricula 
prepared them fairly well for their college majors. Over 17 percent 
of these were majors in vocational agriculture. It appears that gen­
erally larger portion? of vocational agricultural majors felt that 
their high school curricula prepared them for their college majors 
than did students who majored in technical agriculture. The differ­
ences in responses shown in Table XIII were tested by chi-square and 
the results were significant at the .01 level.
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TABLE XIII
STUDENTS' MAJOR BY DEGREE TO WHICH HIGH SCHOOL CURRICULUM 
PREPARED STUDENTS FOR PRESENT MAJOR
High School Curriculum ________________ Students' Major________
Prepared Student for Vocational
Present Major Agricultural
Education Other* Total
No.
Per
cent No.
Per
cent No.
Per
cent
Extremely Well 14 2.35 46 7.71 60 10.05
Fairly Well 32 5.36 151 25.29 183 30.65
Average 20 3.35 184 30.82 204 34.17
Poorly 7 1.17 77 12.90 84 14.07
Very Poorly 4 0.67 62 10.39 66 11.06
Total 77 12.90 520 87.10 597 100.00
X^ = 15.288 df = 4 Contingency Coefficient = 0.158
significant at .01 level *Technical Agricultural Majors
Data in Table XIV show that over 46 percent of the students who
participated in this study made their final occupational choices while
they were in high school. Slightly less than 24 percent finally
decided upon an occupation during their freshman year in college.
119
TABLE XIV
STUDENTS' MAJOR BY GRADE LEVEL WHEN FINAL 
OCCUPATIONAL CHOICE MADE
When Present Occupational____________________Majors_______________
Vocational
Choice Made Agricultural Technical Total
___________________________ Education_____Agriculture______________
No.
Per
cent No.
Per
cent No.
Per
cent
High School 41 6.96 231 39.22 272 46.18
Freshman 16 2.72 123 20.88 139 23.60
Sophomore 12 2.04 101 17.15 113 19.19
Junior 5 0.85 38 6.45 43 7.30
Senior 3 0.51 19 3.23 22 3.74
Total 77 13.07 512 86.93 589 100.00
X^ = 1.940 df = 4 Contingency Coefficient = 0.057
not significant
When the participants were divided by majors in vocational or 
technical agriculture, there were no significant differences in the 
grade level at which they made their final selection of an occupation. 
By the time they were juniors in college, only about 11 percent of the 
students had not made a final choice of an occupation.
CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
This study was conducted to identify some of the factors which 
have influenced students to enroll in technical agriculture and voca­
tional agricultural education curricula at college. There were 
fourteen hypotheses, stated in the null modality, to be tested.
This summary will include a restatement of each hypothesis and a 
brief account of the findings related to it.
As a result of the summary, conclusions that are implied in the 
results from testing the hypotheses will be presented. They will be 
itemized and listed in the same order as the hypothesis to which they 
are related.
Following the conclusions, recommendations will be presented.
SUMMARY
The first hypothesis stated "There are no significant differences 
in the grade levels when occupational choices are first made among 
students from the farm, rural nonfarm, suburban and urban areas." 
Findings indicate that no significant differences existed in grade 
levels at which first occupational choices were made when students 
were separated by background according to farm, rural nonfarm, subur­
ban and urban areas. This hypothesis was retained.
Listed secondly was the hypothesis, "There are no significant dif­
ferences in students’ occupational choices among the sophomores, 
juniors, and seniors, and on the basis of sex." There proved to be no
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significant differences among these grade classifications, accordingly 
this portion of hypothesis two was retained. However, when the occupa­
tional choices were distributed on the basis of sex, females tended to 
select horticulture and veterinary medicine in significantly greater 
percentage than did males. This portion of the null hypothesis was re­
jected (p < .01).
The third hypothesis stated that "There are no significant differ­
ences in students1 occupational choices whether they were reared on 
the farm, in rural nonfarm, in the suburban or in urban areas."
Students differed significantly in their occupational choices when the 
areas in which they were reared were variables. Student with farm back­
grounds tended to select General Farmer, Vocational Agriculture Instruc­
tor, and General Agriculture. Rural nonfarm students tended to select 
Vocational Agriculture Instructor, Agricultural Economist, and Horti­
culture. Horticulture, Veterinarian and Forestry were most popular
among suburban student, and Horticulture, Plant Pathology and Agricul-
2
tural Economic were top choices for urban students. When the X test 
was applied the null hypothesis was rejected (p< .01).
The fourth hypothesis was "There are no significant differences in 
students' occupational choices on the basis of whether they perceive 
their parents' status in the community as important or unimportant." 
Students who perceived their parents' status in the community as impor­
tant chose Vocational Agriculture Instructor, Farmer and Agricultural 
Extension Agent in significantly greater numbers than their counterparts. 
These students tended to concentrate in some occupational areas and 
reject others while students who perceived their parents' status in the
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community as unimportant distributed themselves somewhat evenly through­
out the occupations listed. Horticulture was an obvious exception to 
this tendency. The null hypothesis was rejected (p< .01).
Hypothesis number five stated that "There are no significant dif­
ferences in occupational choices when students' parents have different 
levels of educational attainment. As fathers' educational attainment 
increased the number of students selecting Horticulture, Veterinarian, 
and Forestry as occupations increased. Agricultural Economist and 
Vocational Agriculture Instructor tended to increase in popularity as 
fathers' education attainment decreased. These trends were statisti­
cally significant (p< .05). Mothers' educational attainment did not 
significantly influence students' occupational choices.
Hypothesis number six states "There are no significant differences 
in students' occupational choices according to their parents' occupa­
tions." Students occupational choices differ significantly when their 
fathers' occupations are used as variables. When fathers are laborers 
or skilled workers, students tend to select Horticulture, Vocational 
Agriculture Instructor and Agricultural Extension Agent as occupations. 
Students whose fathers farm or are farm workers prefer to be general 
farmers first, vocational agriculture instructor second, and a general 
agriculturalist third. Students' occupational choices differed when 
related to mothers occupations also. The null hypothesis was rejected 
(p< .05).
The seventh hypothesis states "There are no significant differences 
in students' occupational choices on the basis of parents' income 
levels." Students whose fathers' income exceed ten thousand dollars
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per year select different occupations from students whose fathers make 
less than ten thousand dollars per year. The three most popular occupa­
tions with the former are Horticulture as number one, with General 
Farmer, and Vocational Agriculture Instructor sharing second place while 
Veterinarian is third. Students whose fathers earned less than ten 
thousand dollars per year chose Agricultural Extension Agent, Vocational 
Agriculture Instructor, General Agriculture and Horticulture shared 
second place while Agricultural Economist was third. The null hypothesis 
was rejected (p< .01). Mothers' incomes were statistically insignificant 
in relation to occupational choices.
The eighth hypothesis states "There are no significant differences 
in students' occupational choices where their parents or guardians have 
either encouraging or discouraging attitudes toward students' occupa­
tional choices." Parental attitudes as stated above were not significant 
as students chose occupations. The null hypothesis was retained.
Hypothesis number nine stated "There are no significant differences 
in influence of counseling procedures on occupational choices; avail­
ability of information about vocational choices; and availability of 
organized instruction upon students' occupational choices at different 
college classification levels." There were highly significant differ­
ences in the influence of counseling upon students' occupational choices 
at different grade levels. As students classifications increased more 
students felt that counseling procedures were poorly organized (p< .01). 
Vocational information was available to sophomore and junior students 
and they indicated the information was good (p< .01). Senior students 
felt the vocational information available to them was poor.
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Significantly, more seniors indicated that no instruction about occupa­
tions was available to them. The null hypothesis was rejected in two 
of the three cases.
The tenth hypothesis states that ’’There are no significant differ­
ences among Vocational Agricultural majors and technical agriculture 
majors in the importance of discussing course choices with parents, 
teachers, principals, guidance counselors, other relatives, classmates, 
vocational agriculture teachers, county agents, and others. Vocational 
agricultural majors were more inclined to discuss their course choices 
with those listed than students who majored in technical agriculture. 
Significant differences were found in all but two cases, namely other 
relatives and classmates.
Hypothesis number eleven states that "There are no significant dif­
ferences among Vocational agriculture majors and technical agriculture
majors in the degree of influence exerted by the local vocational agri­
culture teacher, other high school teachers, parents, other relatives, 
fellow high school students, fellow college students, college instructors, 
high school counselors, local farmers, or other adults in the home com­
munity on students' occupational choices." Five of the above signifi­
cantly influenced students' occupational choices. These were local 
vocational agriculture teachers, other high school teachers, fellow high 
school students, high school counselors, local farmers and other adults
in the students' home community.
The twelfth hypothesis states "There are no significant differences 
among Vocational agriculture majors and technical agriculture majors in 
the influence exerted by students' experience in vocational agriculture;
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conferences with agricultural teachers; observations at events (fairs 
and expositions); brochures and bulletins; college teachers other than 
agricultural education; mass media; television, newspapers, radio, 
etc.; or supervisors and officials in vocational agriculture, upon 
students in making their final decisions to choose agriculture as a 
career. Three of these factors did influence students' occupational 
choices significantly. They were students' experiences in vocational 
agriculture, conferences with agriculture teachers and mass media.
Hypothesis number thirteen states "There are no significant differ­
ences among vocational and technical agricultural majors in the degree 
to which the high school curricula followed by students prepared them 
for the chosen majors." Over three-fourths of the students majoring in 
vocational agriculture felt that their high school curricula prepared 
them from average to extremely well for their chosen majors. Technical 
agricultural majors were evenly distributed among well preparedness, 
average, and poor preparation. The differences were statistically sig­
nificant and the null hypothesis was rejected (p< .01).
The fourteenth hypothesis stated that "There are no significant dif­
ferences in the grade level when final occupational choices were made 
among vocational agricultural majors and technical agricultural majors." 
Students who major in vocational agriculture make their final occupa­
tional choices at about the same grade levels as students who major in 
technical agricultural. The distributions throughout the classifications 
were not significantly different for the two majors and the null hypoth­
esis was retained.
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CONCLUSIONS
On the bases of data presented in the previous chapter, the follow­
ing conclusions are indicated:
1. The areas where students are reared was not significant in the 
choice of occupations at different grade levels in high school. 
It matters not whether students were reared on the farm, in a 
rural nonfarm, suburban or urban area; they will tend to make 
occupational choices at the various grade levels in high 
school in similar proportions.
2. Females are more likely to select Horticulture and Veterinary 
Medicine as occupational choices while males are approximately 
evenly distributed among the occupational choices.
3. Students who were reared with certain backgrounds like the 
farm, rural nonfarm, suburban and urban are likely to choose 
certain occupations. Farm students choose, in greater numbers, 
occupations that are traditionally related to farm production-- 
General Farmer, Vocational Agriculture Instructor and General 
Agriculture. Rural nonfarm students prefer Vocational Agri­
culture Instructor, Agricultural Economist and Horticulture as 
occupations. Suburban students are more likely to choose 
Horticulture, Veterinarian and Forestry, while students from 
urban areas prefer Horticulture, Plant Pathologist and Agricul­
tural Economist as occupations.
4. Students who perceive their parents' status in the community 
differently will tend to make different occupational choices. 
When students feel that their parents' status in the community
is important they tend to select occupations that involve 
leadership responsibilities. Vocational Agriculture Instruc­
tor, Farmer and Agricultural Extension Agents are such occupa­
tions. On the other hand, when students feel that their 
parents' status in the community is not important they are not 
likely to select occupations involving leadership responsi­
bility.
Students' occupational choices are influenced by father's but 
not by mother's level of educational attainment. The greater 
the father's educational attainment, the more restricted the 
student's occupational choices.
Parental occupations influence student's occupational choices. 
Students occupational aspirations are related to but somewhat 
higher than their parents' occupational attainment. For ex­
ample, the students whose fathers are laborers or skilled 
workers see realistic possibilities to becoming a horticul­
turist, an agriculture teacher or an agricultural extension 
agent.
Fathers', but not mothers', incomes influence students' occu­
pational choices. When fathers make sufficient income the 
student aspires to pursue ornamental horticulture or ranch 
style farming. When this seems unrealistic, the student 
settles for the business side of farming.
Parents or guardians do not influence their children's occu­
pational choices by counseling. They do so by example. This 
does not necessarily mean that children will imitate their
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parents by choosing to do what parents do for an occupation. 
Rather, it means that children's occupational aspirations are 
usually akin to, but somewhat elevated above parents achieve­
ment s.
9. In high school, occupational counseling services are more 
effective during the early high school years. As students 
progress into the later years of high school they are likely 
to have decided upon an occupation and want specific informa­
tion about preparing and obtaining their occupational goals.
10. Students who major in vocational agriculture in high school 
seek information about their college preparation from many 
sources. Not so many sources of information were available 
to other students. They do not, therefore, discuss courses 
they plan to take with many people.
11. Although some home-based factors influence students' occupa­
tional choices, there are also some school and community 
based factors which influence these decisions. These are 
teachers of vocational agriculture, other teachers, peers, 
counselors, local farmers, news media and other people in 
the c ommuni ty.
RECOMMENDATIONS
The following recommendations are submitted in the hope that any 
potential contributions that this study has to make to parents, high 
school teachers and colleges of agriculture will thereby become func­
tional;
The findings related to parental influences upon students' 
occupational choices should be studied in greater detail and 
ultimately made available for parental use.
The findings related to school based factors which influence 
students' occupational choices should also be studied in 
greater detail and made available to principals, counselors 
and others who plan for and direct high school students' 
experiences.
More extensive information about careers in agriculturally 
related occupations should be made available to high school 
students in the early years of high school.
Several techniques of providing occupational information 
about high school students' careers should be followed in­
cluding informational sources such as peer group counseling, 
community persons who follow certain occupations and mass 
media.
Public schools should be mindful of the backgrounds of the 
students they serve when planning experiences in agriculturally 
related subjects.
Technical agriculture and vocational agricultural education 
curricula of each institution of higher education should be 
continuously evaluated and efforts in vocational agriculture 
and technical agriculture coordinated. Results of periodic 
surveys of graduates could serve as partial criteria in the 
evaluation of efforts to re-direct vocational and technical 
programs.
In order to assess whether the results of this study may be 
reliably extrapolated over other states, it is recommended 
that the study be replicated using a sample drawn from 
universities from a number of states.
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APPENDIX A
LOUISIANA STATE UNIVERSITY 
and Agricultural and Mechanical College 
BATON ROUGE . LOUISIANA . 70803
College of Agriculture
School of Vocational Education December 12, 1977
Agricultural Education 
Home Economics Education 
Industrial Education
TO: Agricultural Majors
FROM: Ledell D. Virdure, Graduate Student
You have been selected to participate in a dissertation study- 
entitled "Occupational Choices of Students in Agriculture at 
Selected Institutions of Higher Education in Louisiana."
The attached questionnaire is designed to solicit your 
answers to questions which provide insights into reasons 
why you selected your chosen field. You need not give your 
name. The information you give will be analyzed in group 
fashion and there is no way that you can be identified as an 
individual.
Your participation in this study will assist people who have 
responsibilities for helping young people make up their minds 
about the type of occupations to select and pursue.
Please take a few minutes and answer the questions and return 
the questionnaire to the Dean of the College of Agriculture 
Office.
Your cooperation will be appreciated.
/m
Attachment
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APPENDIX B
LOUISIANA STATE UNIVERSITY 
and Agricultural and Mechanical College 
BATON ROUGE . LOUISIANA . 70803
College of Agriculture
School of Vocational Education December 12, 1977
Agricultural Education 
Home Economics Education 
Industrial Education
TO: Agricultural Majors
FROM: Ledell D. Virdure, Graduate Student
You have been selected to participate in a dissertation study 
entitled "Occupational Choices of Students in Agriculture at 
Selected Institutions of Higher Education in Louisiana."
The attached questionnaire is designed to solicit your 
answers to questions which provide insights into reasons 
why you selected your chosen field. You need not give your 
name. The information you give will be analyzed in group 
fashion and there is no way that you can be identified as an 
individual.
Your participation in this study will assist people who have 
responsibilities for helping young people make up their minds 
about the types of occupations to select and pursue.
Please take a few minutes and answer the questions and return 
the questionnaire to your agricultural instructor.
Your cooperation will be appreciated.
/m
Attachment
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APPENDIX C 
COLLEGE STUDENT SURVEY INFORMATION
INSTRUCTIONS; Please mark the following items by placing a check ( ) 
in the appropriate parenthesis. (Check one only except 
as indicated.)
1. Classification:
( ) a. Freshman
( ) b. Sophomore
() c . Junior
() d. Senior
My isex is:
( ) a. male
( ) b. female
I was reared:
( ) a. on the farm
( ) b. in the rural but
( ) c . in the suburban ,
( ) d. in an urban area
4. Have you made an occupational choice? Yes ____ . No
5. If yes, I made my first occupational choice when I was in:
a. less than 7th grade
b. 7th grade
c. 8th grade
d. 9th grade
e. 10th grade
f. 11th grade
g. 12th grade
h. freshman college year
i. sophomore college year 
j . junior college year
k. senior college year
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6. Upon completion of my college career, I want to be:
( ) a. a general farmer
( ) b. an agricultural economist
( ) c. a vocational agriculture instructor
( ) d. an agricultural extension agent
( ) e. a dairy scientist
( ) f. an agricultural college professor
( ) g. an animal scientist
( ) h. an agricultural engineer
( ) i. an entomologist
( ) j . a general agriculturist
( ) k. a horticulturist
( ) 1. in plant genetics
( ) m. a plant pathologist
( ) n. a poultry scientist
( ) o. a veterinarian
( ) p. forestry
( ) q. agribusiness
( ) r. wildlife manager
II. FAMILY RELATED FACTORS
7. I consider my parents' status in the community to be:
( ) a . very important
( ) b. important
( ) c. average
( ) d. unimportant
( ) e. very unimportant
8. My father's education consisted of:
( ) a. eighth grade or less
( ) b. one year of high school
( ) c. two years of high school
( ) d. three years of high school
( ) e. four years of high school
( ) f. 1 - 2  years of college
( ) g. 3 - 4  years of college
( ) h. completed college or above
( ) i. vocational trade or business school
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9. My mother's education consisted of:
( ) a. eighth grade or less 
( ) b. one year of high school 
( ) c. two years of high school 
( ) d. three years of high school 
( ) e. four years of high school 
( ) f. 1 - 2  years of college
( ) g. 3 - 4  years of college
( ) h. completed college or above
( ) i. vocational trade or business school
10. My father's occupation is: (Check those that apply.)
( ) a. a full-time farmer
( ) b. a part-time farmer
( ) c. a public worker or laborer
( ) d. a skilled worker
( ) e. a semi-skilled worker
( ) f. a technician
( ) g. a professional worker
( ) h. an agricultural related job away from the home
( ) i. military
11. My mother's occupation is: (Check those that apply.)
( ) a. a full-time housewife
( ) b. a full-time job outside the home
( ) c. a part-time job outside the home
( ) d. a technician
( ) e. a skilled worker
( ) f. a semi-skilled worker
( ) g. a public worker or laborer
( ) h. a professional worker
( ) i. an agricultural related job away from the home
12. The annual income of my father is:
( ) a . none
( ) b. $2,999 or less
( ) c. $3,000 - $5,999
( ) d. $6,000 - $9,999
( ) e. $10,000 or more
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13. The annual income of my mother is:
( ) a . none 
( ) b. $2,000 or less 
( ) c. $3,000 - $5,999 
( ) d. $6,000 - $9,999 
( ) e. $10,000 or more
14. My parents' and/or guardians' attitude concerning my choice of 
ray major is:
( ) a. very encouraging 
( ) b. encouraging 
( ) c. passive 
( ) d. discouraging 
( ) e. very discouraging
III. SECONDARY SCHOOL RELATED FACTORS
15. The number of high schools I have attended:
( ) a . one
( ) b. two
( ) c. three
( ) d . four
( ) e. more than four
16. My high school achievement average was:
( ) a. A (4-point)
( ) b. B (3-point)
( ) c. C (2-point)
( ) d. D (1-point)
17. Extra curricula activities I participated in while in high 
school were:
) a. honor clubs
) b. athletics
) c. student government association
) d. band, choral group
) e. 4-H Club
) f. FFA
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8- school paper, yearbook, etc.
h. speech, drama
i. subject-matter clubs
j • FHA
k. others
(specify)
( ) 1. none
18. The procedures at my high school for counseling students about 
occupational choice were:
( ) a. we11-organized
( ) b. fairly well
( ) c. poorly organized
( ) d. available on students' request
( ) e. regularly scheduled
( ) f. non-existent
19. The degree of availability of vocational information in my high 
school was:
a. excellent
b. good
c. fair
d. poor
e. none
20. Was there any organized instruction in my occupational choice?
Yes ____. No ____ .
21. The degree of availability of organized instruction in my occupa­
tional choice was:
( ) a. excellent
( ) b. good
( ) c. fair
( ) d. poor
( ) e . none
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22. I discussed my course choices with, my: (Please check those that
apply and the degree of importance.)
a. Parents
Degree of Importance
Very 
Great Great Some Little None
b. Teachers
c . Principal 
Guidance
d. counselor
e, Other relatives
f . Classmates_______
Vocational agri-
g . culture teacher
h. County agent____
i. Others___________
23. My major is:
a. Vocational Agricultural Education
b. Animal Science
c. Plant Science
d. Agricultural Economics
e. Horticulture
f. Agricultural Mechanics
g. Extension Service
h. Soil Science
i. Forestry
j . Agribusiness 
k. Wildlife Manager 
1. Biology 
m . Agronomy
n. Production Agriculture 
o. Veterinary Medicine 
p. Rural Sociology
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24. The person(s) exerting influence on my vocational choice were as 
follows: (Please check those that apply and the degree of influ­
ence .)
) b. 
) c. 
) d.
) e. 
) f.
) g. 
) h. 
) i. 
) j •
Local vo-ag 
teacher
Degree of Importance
Very
Great Great Some Little None
Other high school 
teachers
Parents
Other relatives
Fellow student 
(high school)
Fellow student 
(college)
College
instructor
High school 
counselor
Local fanner
Other adults in 
home community
25. I chose the technical agricultural curriculum rather than the 
vocational education curriculum because I do not like:
( ) a. teaching vocational agriculture 
( ) b. student teaching
( ) c. the curriculum
( ) d. teaching youth and adults
( ) e. faculty and staff
( ) f. the teaching salary
( ) g. the problem of finding a job
( ) h. does not apply
( ) i. I wanted to go in business for myself
( ) j. working conditions
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26. I chose the vocational agricultural education curriculum because
like:
a. teaching vocational agriculture
b. teaching youth and adults agricultural classes
c. salary
d. 12-month salary
e. working with farm and nonfarm people
f. self-satisfaction
g. the curriculum
h. faculty and staff
i. does not apply
j • working conditions
27. I made my present occupational choice when I was:
) a. high school
) b. freshman
) c. sophomore
) d. junior
) e. senior
28. I changed my college major because:
( ) a. inadequate high school occupational counseling
( ) b. inadequate college counseling
( ) c. high school subjects were not adequate for occupational
choice decision 
( ) d. classmate association
( ) e. job availability and beginning salaries
( ) f. year-round employment
( ) g. awaken interest, likes, and dislikes
154
29. I made my final decision to choose agriculture as a career by: 
(Please check those that apply and the degree of source.)
d.
) f.
) g<
) h.
Degree of Source
My own experi­
ence in vo-ag
Very
Great Great Some Little None
Extended con­
ferences with 
an agricultural 
teacher
Observation at 
events (fairs, 
expositions)
Brochures, 
bulletins, etc.
College teachers 
other than agri­
cultural educ.
Agricultural 
education in 
college
Mass media, 
television, 
newspapers, 
tfadio, etc.
Supervisors and 
officials in 
y°-ag _ .. . ....
30. The high school curriculum which I followed prepared me for my 
present major:
( ) a. extremely well 
( ) b. fairly well 
( ) c . average 
( ) d. poorly 
( ) e. very poorly
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APPENDIX D
APPENDIX TABLE I
ANALYSIS OF VARIANCE FOR GRADE LEVEL 
WHEN OCCUPATIONAL CHOICE MADE
Source d.f. m. s .
Where Student 
Was Reared 3
1/
14.90“
Error 566 6.60
Total 569
1/ p< .10
APPENDIX TABLE II
ANALYSIS OF VARIANCE FOR PARENTS' 
STATUS IN COMMUNITY
Source d.f. m . s .
Students' Occupational 
Choice 13 0.77**
Error 578 0.23
Total 591
** p <.01
APPENDIX TABLE III
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ANALYSIS OF VARIANCE FOR ANNUAL 
INCOME OF FATHER
Source d.f. m.s.
Career Choice of
Student 13 0.52 9**
Error 551 0.195
Total 564
* *  p < .01
APPENDIX TABLE IV
ANALYSIS OF VARIANCE FOR PARENTS' ATTITUDE 
TOWARD STUDENTS' CHOICE OF MAJOR
Source d.f. m.s.
Parents' Attitude Toward
Choice of Major 13 0.208
Error 576 0.144
Total 589
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APPENDIX TABLE V
ANALYSIS OF VARIANCE FOR DEGREE OF AVAILABILITY 
OF VOCATIONAL INFORMATION IN HIGH SCHOOL
Source d.f. m.s.
Students’ Classification 2 5.220**
Error 597 0.870
Total 599
* *  p<  .01
APPENDIX TABLE VA
PROCEDURES AT HIGH SCHOOL FOR COUNSELING STUDENTS
ABOUT OCCUPATIONAL CHOICES BY CLASSIFICATION
CHARACTERISTICS OF PROCEDURES
Classification
Well
Organized
Fairly Well 
Organized
Poorly
Organized
Available on 
Students' Request
Regularly
Scheduled
Non-
Existent
No Per
Cent
No. Per
Cent
No Per
Cent
No. Per
Cent
No. Per
Cent
No. Per
Cent
Sophomores 30 4.69 59 9.22 43 6.72 40 6.25 8 1.25 14 2.19
Juniors 28 4.38 46 7.19 52 8.13 45 7.03 3 0.47 19 2.97
Seniors 19 2.97 56 8.75 77 12.03 51 7.97 6 0.94 44 6.88
Total 77 12.03 161 25.16 172 26.88 136 21.25 17 2.66 77 12.03
X2 = 26.805 df = 10 Contingency Coefficient = 0.200
Significant at .01 level
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APPENDIX TABLE VB
ANALYSIS OF VARIANCE FOR AVAILABILITY OF ORGANIZED 
INSTRUCTION IN OCCUPATIONAL CHOICE
Source d.f. m.s.
Classification of
Student 2
Error 631
Total 633
II p < .10
APPENDIX TABLE VC
STUDENTS' CLASSIFICATION BY DEGREE OF AVAILABILITY 
OF VOCATIONAL INFORMATION
Degree of Availability CLASSIFICATION
Information Sophomores Juniors Seniors Total
None
No
1
Percent
0.17
No
0
Percent
0.0
No.
0
Percent
0.00
No.
1
Percent
0.17
Poor 35 5.83 29 4.83 68 11.33 132 22.00
Fair 58 9.67 76 12.67 74 12.33 208 34.67
Good 72 12.00 57 9.50 65 10.83 194 32.33
Excellent 23 3.83 24 4.00 18 3.00 65 10.83
Total 189 31.50 186 31.00 225 37.50 600 100.00
= 22.373 df = 8 Contingency Coefficient = 0.190
Significant at .01 level
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APPENDIX TABLE VD
ANALYSIS OF VARIANCE FOR DEGREE OF AVAILABILITY OF 
ORGANIZED INSTRUCTION IN OCCUPATIONAL CHOICE
Source df m.s.
Student's Classification 2 2..612 1/
Error 484 0,.903
Total 486
1/ p <.10
APPENDIX TABLE VE
STUDENTS' CLASSIFICATION BY AVAILABILITY OF ORGANIZED 
INSTRUCTION IN STUDENTS' OCCUPATIONAL CHOICE
Organized
Instruction
Available
CLASSIFICATION
Sophomores Juniors Seniors Total
No Percent No Percent No. Percent No Percent
Yes 76 11.99 67 10.57 72 11.51 216 34.07
No 117 18.45 124 19.56 177 27.92 418 65.93
Total 193 30.44 191 30.13 250 39.43 634 100.00
2
X = 5.147 df = 2 Contingency Coefficient = 0.090
Approaching Significance
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APPENDIX TABLE VI 
PEOPLE WHO INFLUENCED STUDENTS' OCCUPATIONAL CHOICES
Students Discussed 
Occupational Choices 
With:
Overall
Mean
Mean For 
Vo-Ag Mai ors
Mean for 
Technical Ag 
Maiors
Parents 2.846 3.26 2.78
Classmates 2.161 2 .351 2.133
Teachers 2.097 2.707 2.005
Other Relatives 1.970 1.958 1.972
Guidance Counselor 1.547 1.827 1.506
Vo-Ag Teachers 1.526 2.428 1.345
Others 1.451 1.54 1.448
Principal 1.037 1.979 0.884
County Agent 0.702 1.298 0.706
From Analysis of Variance Tables.
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APPENDIX TABLE VIA
DEGREE OF IMPORTANCE OF DISCUSSING 
CHOICES WITH PARENTS
Discussed Course 
Choices With Students' Major
Parent Vocational
Agricultural
Education Other* Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
None 2 0.37 20 3.66 22 4.03
Little 0 0.00 37 6.78 37 6.78
Some 13 2.38 129 23.63 142 26.01
Great 19 3.48 128 23.44 147 26.92
Very Great 38 6.96 160 29.30 198 36.26
Total 72 13.19 474 86.81 546 100.00
= 14.205 df = 4 Contingency coefficient = 1.59
Significant at .01 level 
*Technical Agricultural Majors
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APPENDIX TABLE VIB
IMPORTANCE OF DISCUSSING COURSE CHOICES WITH PARENTS
Source d.f. m.s.
Students' Major 1 14.473**
Error 544 1.211
Total 545
** p < .01
IMPORTANCE
APPENDIX TABLE VIC 
OF DISCUSSING COURSE CHOICES WITH TEACHERS
Source d.f. m.s.
Students' Major 1 24.800**
Error 439 1.649
Total 440
** p < .01
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APPENDIX TABLE VID
IMPORTANCE OF DISCUSSING COURSE CHOICES WITH TEACHERS
Discussed Course 
Choices With 
Teachers
Students' Major
Vocational
Agricultural
Education Other* Total
Per Per Per
No. Cent No. Cent No. Cent
None 5 1.13 72 16.33 77 17.46
Little 5 1.13 52 11.79 57 12.93
Some 10 2.27 110 24.94 120 27.21
Great 20 4.54 100 22.68 120 27.21
Very Great 18 4.08 49 11.11 67 15.19
Total 58 13.15 383 86.85 441 100.00
2
X = 18.715 df = 4 Contingency coefficient = 0.202
Significant at .01 level 
^Technical Agricultural Majors
APPENDIX TABLE VIE
IMPORTANCE OF DISCUSSING COURSE CHOICES WITH PRINCIPAL
Discussed Course ________________Students' Major
Choices With Vocational
Principal Agricultural
Teacher Other*________  Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
None 14 4.00 173 49.43 187 53.43
Little 4 1.14 44 12.57 48 13.71
Some 9 2.57 43 12.27 52 14.86
Great 13 3.71 28 8.00 41 11.71
Very Great 9 2.57 13 3.71 22 6.29
Total 49 14.00 301 86.00 350 100.00
2
X = 32.250 df = 4 Contingency coefficient = 0.290
Significant at .01 level
^Technical Agricultural Majors
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APPENDIX TABLE VIF
IMPORTANCE OF DISCUSSING COURSE CHOICES WITH PRINCIPAL
Source d.f. m.s.
Students Major 1 50.607**
Error 348 1.580
Total 349
** p <.01
appendix TABLE VIG
IMPORTANCE OF DISCUSSING COURSE CHOICES WITH GUIDANCE COUNSELORS
Discussed Course Students' Mai or
Choice With 
Guidance 
Counselor
Vocational
Agricultural
Education Other* Total
No.
Per
Cent
Per 
No. Cent
Per 
No. Cent
None 11 2.75 116 29.00 127 31.75
Little 13 3.25 62 15.50 75 18.75
Some 8 2.00 86 21.50 94 23.50
Great 14 3.50 46 11.50 60 15.00
Very Great 6 1.50 38 9.50 44 11.00
Total 52 13.00 348 87.00 400 100.00
X2 = 10.714 df = 4 Contingency coefficient = 0.162
Significant at .05 level
*Technical Agricultural Majors
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APPENDIX TABLE VIH
IMPORTANCE OF DISCUSSING COURSE CHOICES WITH GUIDANCE COUNSELORS
Source d.f. m. s.
Students’ Major 1 4.666
Error 398
Total 399
IMPORTANCE OF
APPENDIX TABLE VII 
DISCUSSING COURSE CHOICES WITH OTHER RELATIVES
Discussed Course 
Choices With 
Other Relatives
Students' Mai or
Vocational
Agricultural
Education Other* Total
Per Per Per
No. Cent No. Cent No. Cent
None 8 1.98 74 18.32 82 20.30
Little 8 1.98 44 10.89 52 12.87
Some 16 3.98 114 28.22 130 32.18
Great 10 2.48 66 16.34 76 18.81
Very Great 6 1.49 58 14.36 64 15.84
Total 48 11.88 356 88.12 404 100.00
X^ = 1.488 df = 4 Contingency coefficient = 0.061
Not significant
^Technical Agricultural Majors
IMPORTANCE OF
APPENDIX TABLE VIJ 
DISCUSSING COURSE CHOICES WITH OTHER RELATIVES
Source d.f. m.s.
Students1 Major 1 0.007
Error
Total
402
403
1.770
APPENDIX TABLE VIK 
IMPORTANCE OF DISCUSSING COURSE CHOICES WITH CLASSMATES
Discussed Course 
Choices With 
Classmates
Students1 Major
Vocational
Agricultural
Education Other* Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
None 2 0.44 40 8.81 42 9.25
Little 11 2.42 66 14.54 77 16.96
Some 21 4.63 140 30.84 161 35.46
Great 11 2.42 103 22.69 114 25.11
Very Great 12 2.64 48 10.57 60 13.22
Total 57 12.56 397 87.44 454 100.00
= 0.474 df = 4 Contingency coefficient = 0.119
Not significant
*Technical Agricultural Majors
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IMPORTANCE
APPENDIX TABLE VIL 
OF DISCUSSING COURSE CHOICES WITH CLASSMATES
Source d.f. m. s .
Students' Major 1 2.355
Error
Total
452
453
1.294
IMPORTANCE
APPENDIX TABLE VIM
OF DISCUSSING COURSE CHOICES WITH VOCATIONAL 
AGRICULTURE TEACHER
Discussed Course 
Choices With 
Vo-Ag Teacher
Students' Major
Vocational
Agricultural
Education Other* Total
Per Per Per
No. Cent No. Cent No. Cent
None 10 2.66 154 40.96 164 43.62
Little 8 2.13 28 7.45 36 9.57
Some 12 3.19 50 13.30 62 16.49
Great 11 2.93 31 8.24 42 11.17
Very Great 22 5.85 50 13.30 72 19.15
X2 = 26.939 df = 4 Contingency coefficient = 0.259
Significant at .01 level
^Technical Agricultural Majors
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APPENDIX TABLE VIN
IMPORTANCE OF DISCUSSING COURSE CHOICES WITH VOCATIONAL 
AGRICULTURE TEACHER
Source d.f. m.s .
Students' Major 1 61.571**
Error 374 2.343
Total 375
** P < .01
APPENDIX TABLE VIO
IMPORTANCE OF DISCUSSING COURSE CHOICES1 WITH COUNTY AGENT
Discussed Course 
Choices With 
County Agent
Students 1 Mai or
Vocational
Agricultural
Education Other* Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
None 19 5.88 192 59.44 211 65.33
Little 10 3.10 23 7.12 33 10.22
Some 8 2.48 29 8.98 37 11.46
Great 5 1.55 14 4.33 19 5.88
Very Great 5 1.55 18 5.57 23 7.12
Total 47 14.55 276 85.45 323 100.00
X2 = 16.364 df = 4 Contingency coefficient = 0.220
Significant at .01 level 
^Technical Agricultural Majors
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APPENDIX TABLE VIP
IMPORTANCE OF DISCUSSING COURSE CHOICES WITH COUNTY AGENT
Source d.f. m . s .
Students' Major 1 14.044**
Error 321 1.567
Total 322
** p <.01
APPENDIX TABLE VIQ
IMPORTANCE OF DISCUSSING COURSE CHOICES WITH OTHERS '
Discussed Course Students' Major
Choices With 
Others
Vocational
Agricultural
Education Other* Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
None 12 3.46 119 34.29 131 37.75
Little 16 4.61 36 10.37 52 14.99
Some 12 3.46 68 19.60 80 23.05
Great 3 0.86 38 10.95 41 11.82
Very Great 7 2.02 36 10.37 43 12.39
Total 50 14.41 297 85.59 347 100.00
= 16.028 df = 4 Contingency coefficient = 0.210
Significant at .01 level
*Technical Agricultural Majors
APPENDIX TABLE VIR
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IMPORTANCE OF DISCUSSING COURSE CHOICES WITH OTHERS
Source d.f. m.s.
Students' Major 1 0.364
Error 345 1.994
Total 346
175
APPENDIX TABLE VII
THE DEGREE OF INFLUENCE EXERTED ON VOCATIONAL CHOICES
Degree of Influence Exerted 
on Vocational Choice By:
Overall
Mean
Mean for 
Vo-Ag Major
Mean for 
Technical Ag 
Maj ors
Parents 2.604 2.969 2 .549
College Instructors 2.088 2.204 2.071
Fellow College Students 1.935 2.254 1.886
Other Relatives 1.929 2.226 1.884
Local Vo-Ag Teachers 1.597 2.901 1.308
Other Adults in Home 
Community 1.409 1.725 1.360
Other High School Teachers 1.395 2.370 1.222
Fellow High School Students 1.364 2.000 1.270
Local Farmers 1.247 1.788 1.156
High School Counselors 0.954 1.442 0.869
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APPENDIX TABLE VIIA
STUDENTS' MAJOR BY DEGREE OF INFLUENCE EXERTED BY LOCAL
VO-AG TEACHER ON VOCATIONAL CHOICE
Degree of Influence
Exerted by Local _______________Students1 Major____________
Vo-Ag Teacher on Vocational
Vocational Choice Agricultural
______ Education 0ther* Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
None 7 1.79 171 43.62 178 45.41
Little 4 1.02 21 5.36 25 6.38
Some 14 3.57 45 11.48 59 15.05
Great 10 2.55 27 6.89 37 9.44
Very Great 36 9.18 57 14.54 93 23.72
Total 71 18.11 321 81.89 392 100.00
X^ = 54.045 df = 4
Significant at .01 level 
*Technical Agricultural Majors
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APPENDIX TABLE VIIB
ANALYSIS OF VARIANCE FOR DEGREE OF INFLUENCE EXERTED BY
LOCAL VO-AG TEACHER ON VOCATIONAL CHOICE
Source d.f. m.s.
Students' Major 1 147.539**
Error 390 2.397
Total 391
** p < .01
APPENDIX TABLE VIIC
STUDENTS' MAJOR BY DEGREE OF 
HIGH SCHOOL TEACHERS ON
INFLUENCE
VOCATIONAL
EXERTED BY 
CHOICES
OTHER
Degree of Influence Students ' Major
Exerted by Other 
High School Teachers 
on Vocational Choices
Vocational
Agricultural
Education Other* Total
No.
Per
Cent No.
Per
Cent
Per
No. Cent
None 8 2.23 133 37.05 141 39.28
Little 7 1.95 48 13.37 55 15.32
Some 11 3.06 68 18.94 79 22.01
Great 13 3.62 35 9.75 48 13.37
Very Great 15 4.18 21 5.85 36 10.03
Total 54 15.04 305 84.96 359 100.00
X2 = 35.407 df = 4 Contingency Coefficient = 0.300
Significant at .01 level
*Technical Agricultural Majors
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APPENDIX TABLE VIID
ANALYSIS OF VARIANCE FOR DEGREE OF INFLUENCE EXERTED BY OTHER
HIGH SCHOOL TEACHERS ON VOCATIONAL CHOICES
Source d.f. m. s.
Students' Major 1 60.401**
Error 357 1.735
Total 358
** p < .01
APPENDIX TABLE VIIE
STUDENTS' MAJOR BY DEGREE OF INFLUENCE 
ON VOCATIONAL CHOICES
EXERTED BY PARENTS
Degree of Influence 
Exerted by Parents 
on Vocational 
Choices
Students ' Maj or
Vocational
Agricultural
Education Other* Total
Per Per Per
No. Cent No. Cent No. Cent
None 3 0.60 45 9.07 48 9.68
Little 2 0.40 34 6.85 36 7.26
Some 15 3.02 115 23.19 130 26.21
Great 20 4.03 112 22 .58 132 26.61
Very Great 26 5.24 124 25.00 150 30.24
Total 66 13.31 430 86.69 496 100.00
X^ = 6.797 df = 4 Contingency Coefficient = 0.116
Not significant
*Technical Agricultural Majors
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APPENDIX TABLE VIIF
ANALYSIS OF VARIANCE FOR DEGREE OF INFLUENCE EXERTED BY
PARENTS ON OCCUPATIONAL CHOICES
Source d.f. m. s .
Students' Major 1 10.134*
Error 494 1.55
Total 495
* p< .05
APPENDIX TABLE V U G
STUDENTS' MAJOR BY DEGREE OF INFLUENCE EXERTED BY 
RELATIVES ON VOCATIONAL CHOICES
OTHER
Degree of Influence Students' Mai or
Exerted by Other 
Relatives on 
Vocational Choices
Vocational
Agricultural
Education Other* Total
No.
Per
Cent No.
Per
Cent
Per
No. Cent
None 7 1.76 87 21.86 94 23.62
Little 7 1.76 35 8.79 42 10.55
Some 16 4.02 104 26.13 120 30.15
Great 13 3.27 69 17.34 82 20.60
Very Great 10 2.51 50 12.56 60 15.08
Total 53 13.32 345 86.68 398 100.00
X^ = 4.255 df = 4 Contingency Coefficient = 0.103
Not significant
*Technical Agricultural Majors
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APPENDIX TABLE VIIH
ANALYSIS OF VARIANCE FOR DEGREE OF INFLUENCE EXERTED BY
OTHER RELATIVES ON VOCATIONAL CHOICES
Source d . f. m . s .
Students' Major 1 5.3851/
Error 396 1.850
Total 397
y  p .10
APPENDIX TABLE VIII
STUDENTS' MAJOR BY DEGREE OF INFLUENCE EXERTED BY FELLOW 
HIGH SCHOOL STUDENT ON VOCATIONAL CHOICES
Degree of Influence 
Exerted by Fellow 
High School Student 
on Vocational 
Choices
Students ' Major
Vocational
Agricultural
Education Other* Total
Per Per Per
No. Cent No. Cent No. Cent
None 7 1.99 116 32.95 123 34.94
Little 10 2.84 56 15.91 66 18.75
Some 11 3.13 86 24.43 97 27.56
Great 10 2.84 34 9.66 44 12.50
Very Great 7 1.99 15 4.26 22 6.25
Total 45 12.78 307 87.22 352 100.00
X^ = 17.113 df = 4 Contingency Coefficient = 0.215
Significant at .01 level
*Technical Agricultural Majors
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APPENDIX TABLE VIIJ
ANALYSIS OF VARIANCE FOR DEGREE OF INFLUENCE EXERTED BY
FELLOW HIGH SCHOOL STUDENTS ON VOCATIONAL CHOICES
Source d.f. m.s .
Students' Major 1 20.894**
Error 350 1.504
Total 351
** p < .01
APPENDIX TABLE VIIK
STUDENTS' MAJOR BY DEGREE OF INFLUENCE EXERTED BY FELLOW 
COLLEGE STUDENTS ON VOCATIONAL CHOICES
Degree of Influence Students' Major___________
Exerted by Fellow Vocational
College Students on Agricultural
Vocational Choices____ Education_______ Other*____________ Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
None 7 1.68 83 19.71 89 21.39
Little 9 2.16 42 10.10 51 12.26
Some 14 3.37 116 27.88 130 31.25
Great 13 3.13 77 18.51 90 21.63
Very Great 12 2.88 44 10.58 56 13.46
Total 55 13.22- 361 86.78 416 100.00
X^ = 7.183 df = 4 Contingency Coefficient = 0.130
Not significant
*Technical Agriculture Majors
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APPENDIX TABLE VIIL
ANALYSIS OF VARIANCE FOR DEGREE OF INFLUENCE EXERTED BY
FELLOW COLLEGE STUDENT ON VOCATIONAL CHOICES
Source d.f. m . s.
Students' Major 1 6.46 8-/
Error 414 1.722
Total 415
y  p .10
APPENDIX TABLE VIIM
STUDENT MAJOR BY DEGREE OF INFLUENCE EXERTED BY 
INSTRUCTOR ON VOCATIONAL CHOICES
COLLEGE
Degree of Influence Students' Major
Exerted by College 
Instructor on 
Vocational Choices
Vocational
Agricultural
Education Other* Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
None 8 1.90 78 18.57 86 20.48
Little 8 1.90 43 10.24 51 12.14
Some 17 4.05 92 21.90 109 25.95
Great 7 1.67 83 19.52 89 21.19
Very Great 14 3.33 71 16.90 85 20.24
Total 54 12.85 367 87.13 420 100.00
X^ = 5.279 df = 4 Contingency coefficient = 0.111
Not significant
^Technical Agricultural Majors
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APPENDIX TABLE VIIN
ANALYSIS OF VARIANCE FOR DEGREE OF INFLUENCE EXERTED BY
COLLEGE INSTRUCTOR ON VOCATIONAL CHOICES
Sources d.f. m.s,
Students' Major 1 0.828
Error 418 1.973
Total 419
APPENDIX TABLE VIIO
STUDENTS' MAJOR BY DEGREE OF INFLUENCE EXERTED BY HIGH SCHOOL 
COUNSELOR ON VOCATIONAL CHOICES
Degree of Influence Students 1 Maj or
Exerted by High 
School Counselor on 
Vocational Choices
Vocational
Agricultural
Education Other* Total
Per 
No. Cent No.
Per
Cent No.
Per
Cent
None 15 4.27 171 48.72 186 52.99
Little 18 5.13 51 14.53 69 19.66
Some 5 1.42 35 9.97 40 11.40
Great 9 2.56 29 8.26 38 10.83
Very Great 5 1.42 12 3.70 18 5.18
Total 52 14.81 299 85.19 351 100.00
X2 = 18.598 df = 4 
Significant at .01 level 
^Technical Agricultural Majors
Contingency coefficient = 0.224
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APPENDIX TABLE V H P
ANALYSIS OF VARIANCE FOR DEGREE 
SCHOOL COUNSELORS ON
OF INFLUENCE EXERTED BY HIGH 
VOCATIONAL CHOICES
Source d.f. m.s.
Students' Major 1 14.531**
Error 349 1.503
Total 350
** p < .01
APPENDIX TABLE VIIQ
STUDENTS' MAJOR BY DEGREE OF INFLUENCE EXERTED BY LOCAL 
FARMER ON VOCATIONAL CHOICES
Degree of Influence _______________Students' Major___________
Exerted by Local Vocational
Farmer on Agricultural
Vocational Choices Education_______ Other*____________Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
None 11 3.06 157 43.61 168 46.67
Little 14 3.89 35 9.72 49 13.61
Some 10 2.78 53 14.72 63 17.50
Great 9 2.50 37 10.28 46 12.78
Very Great 8 2.22 26 7.22 34 9.44
Total 52 14.44 308 85.56 360 100.00
X^ = 19.741 df = 4 Contingency Coefficient = 0.228
Significant at .01 level
*Technical Agricultural Majors
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APPENDIX TABLE VIIR
ANALYSIS OF VARIANCE FOR DEGREE OF INFLUENCE EXERTED BY LOCAL
FARMER ON VOCATIONAL CHOICES
Sources d.f. m.s.
Students' Major 1 17.805**
Error 358 1.903
Total 359
** p<.01
APPENDIX TABLE VIIS
STUDENTS ' MAJOR BY DEGREE OF INFLUENCE EXERTED BY OTHER ADULTS 
IN STUDENTS HOME COMMUNITY ON VOCATIONAL CHOICES
Degree of Influence Students' Major
Exerted by Other Vocational
Adults in Students' Agricultural
Community on Education
Vocational Choices O t h e r * ___________ Total__
No.
Per
Cent No.
Per
Cent No.
Per
Cent
None 9 2.39 126 33.51 135 35.90
Little 13 3.46 54 14.36 67 17.82
Some 17 4.52 79 21.01 96 25.23
Great 7 . 1.86 34 9.04 41 10.90
Very Great 5 1.33 32 8.51 37 9.84
Total 51 13.56 325 86.44 376 100.00
X^ = 9.263 df = 4 Contingency Coefficient = 0.155
Approaching significance
*Technical Agricultural Majors
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APPENDIX TABLE VIIT
ANALYSIS OF VARIANCE FOR DEGREE OF INFLUENCE EXERTED BY OTHER 
ADULTS IN STUDENTS' HOME COMMUNITY ON VOCATIONAL CHOICES
Source d.f. m.s.
Students' Major 1 5.8891/
Error 374 1.762
Total 375
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APPENDIX TABLE VIII
SUMMARY OF MEAN SQUARES OF SELECTED FACTORS' INFLUENCE UPON 
STUDENTS' FINAL OCCUPATIONAL CHOICES 
(ANALYSIS OF VARIANCE)
Mai or
Items Which Influence Students' 
Final Decision
Overall
Mean
Vo-Ag
Education
Technical
Agriculture
Students' Own Experiences in 
Vo-Ag 3.233** 3.557 3.148
Extended Conferences With 
Agricultural Teachers 2 ,'685** 3.115 2.568
Observations at Fairs and 
Exhibits 2.540 2.617 2.524
Agricultural Education in 
College 2.522 2.565 2.514
College Teachers Other Than 
Ag Education 2.333 2.394 2.321
Supervisors and Officials in 
Vocational Agriculture 2.266 2.411 2.217
Brochures, Bulletins, etc. 2.130 2.342 2.094
Mass Media: Television, Radio, 
etc. 2.127 1.917 2.165
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APPENDIX TABLE VIIIA
INFLUENCES OF STUDENTS 1 VOCATIONAL AGRICULTURAL EXPERIENCES 
UPON THEIR FINAL OCCUPATIONAL CHOICES 
(CHI-SQUARE)
Degree to Which 
Students' Own Experi­
ences in Vo-Ag Influ­
enced Final Decision 
to Choose Agriculture
Students' Ma i or
Vocational
Agricultural
Education
Other* Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
Little 0 0.00 25 7.37 25 7.37
Some 6 1.77 39 11.50 45 13.27
Great 19 5.60 76 22.42 95 28.02
Very Great 45 13.27 129 38.05 174 51.33
Total 70 20.65 269 79.35 339 100.00
X2 = 10.886 df = 3 Contingency coefficient = 0.176
Significant at .01 level *Technical Agricultural Majors
APPENDIX TABLE VIIIB
INFLUENCES OF STUDENTS'VOCATIONAL AGRICULTURAL EXPERIENCES 
UPON THEIR FINAL VOCATIONAL CHOICES 
(ANALYSIS OF VARIANCE)
Source d.f. m.s.
Students' Major 1 9.266**
Error 337 0.8644
Total 338
** p <.01
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APPENDIX TABLE VIIIC
INFLUENCES OF CONFERENCES WITH AGRICULTURAL TEACHERS 
UPON STUDENTS' FINAL OCCUPATIONAL CHOICES 
(CHI-SQUARE)
Extended Conference Students' Major
With Ag Teacher Influ- Vocational 
enced Final Decision Agricultural
Education Other* Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
Little 5 2.07 32 13.22 37 15.29
Some 7 2.89 63 26.03 70 28.93
Great 17 7.02 50 20.66 67 27.69
Very Great 23 9.50 45 18.60 68 28.10
Total 52 21.49 190 78.51 242 100.00
X2 = 13.603 df = 3 Contingency Coefficient = 0.231
Significant at .01 level *Technical Agricultural Majors
APPENDIX TABLE VIIID
INFLUENCES OF CONFERENCES WITH AGRICULTURAL TEACHERS 
UPON STUDENTS' FINAL OCCUPATIONAL CHOICES 
(ANALYSIS OF VARIANCE)
Source d.f. m.s.
Students' Major 1 12.214**
Error 240 1.041
Total 241
** p <.01
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APPENDIX TABLE VIIIE
INFLUENCES OF STUDENTS' EXPERIENCES AT FAIRS AND EXPOSITIONS 
UPON THEIR FINAL OCCUPATIONAL CHOICES
Observations at 
Events (Fairs and 
Expositions) Influ­
enced Final Decision
Students' Major
Vocational
Agricultural
Education Other* Total
X2 = 1.294 
Not significant
No.
Per
Cent No.
Per
Cent No.
Per
Cent
Little 7 2.54 35 12.68 42 15.22
Some 15 5.43 90 32.61 105 38.04
Great 14 5.07 53 19.20 67 24.28
Very Great 11 3.99 51 18.48 62 22.46
Total 47 17.03 229 82.97 2 76 100.00
df = 3 Contingency Coefficient = 0.068
*Technical Agricultural Majors
APPENDIX TABLE VIIIF
ANALYSIS OF VARIANCE FOR DEGREE TO WHICH OBSERVATIONS AT 
EVENTS (FAIRS AND EXHIBITS) INFLUENCED FINAL
DECISION
Source d.f. m.s
Students' Major
Error
Total
1
274
275
0.337
1.008
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APPENDIX TABLE VIIII
THE DEGREE OF INFLUENCE EXERTED BY COLLEGE TEACHERS OTHER THAN
AGRICULTURAL EDUCATION UPON STUDENTS' VOCATIONAL CHOICES
College Teachers Other _______________Students' Major___________
Than Agricultural Vocational
Education Influenced Agricultural
Final Decision Education Other* Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
Little 11 4.95 49 22.07 60 2 7.03
Some 8 3.60 60 27.03 68 30.63
Great 12 5.41 42 18.92 54 24.32
Very Great 7 17.50 33 14.86 40 18.02
Total 38 17.12 184 82.88 222 100.00
X2 = 2.432 df = 3 Contingency Coefficient = 0.104
Not significant *Technical Agricultural Majors
APPENDIX TABLE VIIIJ
ANALYSIS OF VARIANCE FOR DEGREE TO WHICH COLLEGE TEACHERS OTHER 
THAN AG EDUCATION INFLUENCED FINAL DECISIONS
Source d.f. m.s.
Students' Major
Error
Total
1 0.173
220 1.132
221
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APPENDIX TABLE VIIIG
THE DEGREE OF INFLUENCE EXERTED BY BROCHURES, BULLETINS,
ETC., UPON STUDENTS' OCCUPATIONAL CHOICES
Brochures, Students' Mai or
Bulletins Influenced 
Final Decision
Vocational
Agricultural
Education Other* Total
No.
Per
Cent
Per
No. Cent No.
Per
Cent
Little 10 3.85 66 25.38 76 29.23
Some 14 5.38 91 35.00 105 40.38
Great 5 1.92 43 16.54 48 18.46
Very Great 9 3.46 22 8.46 31 11.92
Total 38 14.62 222 85.38 260 100.00
X2 = 6.109 df = 3 Contingency Coefficient = 0.152
Not significant *Technical Agricultural Majors
APPENDIX TABLE! VIIIH
ANALYSIS OF VARIANCE 
BULLETINS, ETC.,
FOR DEGREE TO WHICH BROCHURES, 
INFLUENCED FINAL DECISION
Source d.f. m. s.
Students' Major 1 1.987
Error 258 0.936
Total 259
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APPENDIX TABLE VIIIK
THE DEGREE OF INFLUENCE EXERTED BY AGRICULTURAL EDUCATION
STUDENTS VOCATIONAL CHOICES
Agricultural Education 
in College Influenced vocational 
Final Decision Agricultural
Education
Students' Major
Other* Total
No.
Per
Cent No.
Per
Cent No.
Per
Cent
Little 12 4.15 44 15.22 56 19.38
Some 10 3.46 78 26.99 88 30.45
Great 10 3.46 73 25.26 82 28,72
Very Great 14 4.84 48 16.61 62 21.45
Total 46 15.92 243 84.08 289 100.00
X2 = 6.520 
Nonsignificant
df = 3 Contingency Coefficient = 0.138
*Technical Agricultural Majors
APPENDIX TABLE VIIIL
ANALYSIS OF VARIANCE FOR DEGREE TO WHICH AG EDUCATION 
IN COLLEGE INFLUENCED FINAL DECISION
Source d.f. m . s.
Students' Major 1 0.099—^
Error 287 1.073
Total
1/
p < .10
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APPENDIX TABLE VIIIM
THE DEGREE OF INFLUENCE EXERTED BY. MASS MEDIA: TELEVISION,
NEWSPAPER, RADIO, ETC., UPON STUDENTS' VOCATIONAL CHOICES
Mass Media: 
Television, Newspaper 
Radio Influenced 
Final Decision
Students ' Ma i or
5 Vocational 
Agricultural 
Education Other* Total
Per Per Per
No. Cent No. Cent No. Cent
Little 20 8.73 59 25.76 79 34.50
Some 6 2.62 69 30.13 75 32.75
Great 3 1.31 39 17.03 42 18.34
Very Great 7 3.06 26 11.35 33 14.41
Total 36 15.72 193 84.28 229 100.00
X^ = 11.948 df = 3 Contingency Coefficient = 0.223
Significant at .01 level *Technical Agricultural Majors
APPENDIX TABLE VIIIN
ANALYSIS OF VARIANCE FOR DEGREE TO WHICH MASS 
MEDIA INFLUENCED FINAL DECISION
Source d.f. m.s.
Students' Major
Error
Total
1 1.883
227 1.090
228
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APPENDIX TABLE VIIIO
THE DEGREE OF INFLUENCE EXERTED BY SUPERVISORS
IN VO-AG UPON STUDENTS' VOCATIONAL CHOICES
Supervisor in Vo-Ag 
Influenced Final 
Decision
Students' Mai or
Vocational
Agricultural
Education Other* Total
Per Per Per
No. Cent No. Cent No. Cent
Little 16 7.88 45 22.17 61 30.05
Some 12 5.91 55 27.09 67 33.00
Great 8 4.43 26 12.81 35 17.24
Very Great 14 6.90 26 12.81 40 19.70
Total 51 25.12 152 74.88 208 100.00
X2 = 3.973 df = 3 Contingency Coefficient = 0.139
Not significant *Technical Agricultural Majors
APPENDIX TABLE VIIIP
ANALYSIS OF VARIANCE FOR SUPERVISORS AND OFFICIALS
IN VOCATIONAL AGRICULTURE
Source d. f. m . s.
Students1 Major
Error
Total
1 1.447
201 1.195
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The author was born on a farm near the banks of the Mississippi 
River, Plattenburg, Louisiana in the Parish of West Feliciana on 
November 21, 1919. He received his elementary education in the public 
schools of East Baton Rouge Parish. He completed his high school and 
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